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ABSTRACT 

GRADES OR AGES: Grade K-12. SUBJECT HATTER: Language 
arts. ORGANIZATION AND PHYSICAL APPEARANCE: The guide has seven 
sections: 1) listening (K-12); 2) speaking (K-12); 3) reading (K-12); 
4) writing (K-12); 5) special areas# including speech, dramatics, 
debate, creative writing, Latin# Spanish, French, German, journalism, 
and reading efficiency, for grades 7-12; 6) suggested lesson 
patterns; and 7) bibliography of suggested professional readings. The 
guide is mimeographed and spiral bound vlth a soft cover. OBJECTIVES 
AND ACTIVITIES: Specific objectives stated in terns of studtnt 
behaviors are listed at the beginning of each unit. A list ot 
suggested activities for helping to achieve the? desired student 
behaviors is given for each unit- The lesson patterns give more 
deta xed examples of activities. INSTRUCTIONAL MATERIALS: Materials 
and resources are listed for each unit in the sections on special 
areas and lesson patterns, but not tor the other sections. STUDENT 
ASSESSMENT: Evaluation questions are given for the other units in the 
section on special areas. Evaluation has been omitted from the other 
sectioms as it is intended that the meeting of the listed objectives 
should serve as a means of evaluation. (NBH) 
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PREFACE 



These general guidelines are designed to facilitate the learning process which is a continuous 
development on the p&jt of the learner. With the realization that all do not leem at the same 
rats, or with the same capability, che teacher must be cognizant of individual differences* 

To coauv'nicate man's heritage from generation to gener tion and to Insure an orderly development 
of human civilization, there is common knowledge that oust be learned by each generation. It is 
the Intention to instill in the very young these common learnings and, in a sequential manner, 
guide their development through the various levels of learning* 

In the broadest sense knowledge may be thought of as there concepts, attitudes, skills, and fa" t* 
that provide ar Individual with an understanding of uis heritage to the present, and to guide hie 
endeavors In the future* ltie teaching-learning process will be determined by the knowledge to be 
learned and the capability of an individual to learn that knowledge. 

Vhc teacher is one of the key figures in accomplishing the purpose of the school* Teaching is an 
art utilised by one individual to Influence another individual toward inquiry into, and acquisi- 
tion of knowledge* Thus, the teacher is a mature, professional individual guiding the learning 
process to assure maximum growth and development of the individual student* 

Tbs other key role in the teaching-learning process is that of the learner* Thie key person may 
be conceived as an active participant in p roc eases toward inquiry into, and the acquit! tion of 
knowledge* Participation in theme processes involves self-responsibility for learning on the part 
of the individual to the limit of his or her capabilities 

Am an individual progresses through the yiars of formal elementary and secondary education, the 
knowledge outlined in the guide! late la to be exemplified on various levels* fret is, the se- 
quence of instructional and learning activities ars aimed at the continuous development of the 
colon threads of learning in depth and breadth on the various levels* fre concepts, attitudes, 
skills, and facts as outlined In the guidelines are vo be taught to children within the scope of 
their understanding throughout the school In gredea kindergarten through twelve* 
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OOHHON THREADS OF LEARNING 
LANGUAGE ARTS 



X. LISTENING 



A. Learn to adapt one 'a eelf to a lietening situation: 
!• Adapt phyaically 
2. Adapt nan tally 
3* Adapt socially 



5. 



C • 



Wd:* CrltiCally obeMtrve ' analyw, synthesize, assimilate, 

1. Recognize a speaker* a background as reflected directly or 

2. Recognize the speaker's technique of persuasion 

3. Interpret the spoken word 
V* Draw inferences 



and react to what ie 
indirectly in his speech 



5. Evaluate and react in the light of the individual' e neede and purpoeve 



Learn discriminative and appreciative listening: 

£*I? lop *£**** discrimination through mass media 
d* Refine auditory perception 
3* Realise aesthetic values through lietening 



D* Learn to listen to fulfill a purpose: 

1# Adapt to auditory stimuli 

2. Become involved with auditory stimuli 



£• Learn to becoae aware of one’s humanitarian obligations 

n. sPEAiarw 



A# Learn the mechanics of speaking: 
1, Dae proper enunciation 
2* Dse correct pronunciation 
3* Dse inflection 
modulation 
5# Dae tempo 
6. Dae voice projection 
7* Dse gesticulation 



3. Learn to organise ore's thoughts be fere speaking: 
1« Define one's purpose 
2# Dete rmi ne knowledge about one's purpose 
3* Determine proper sequence cf ideas 



C * purpose? °° aTty ***** thoughts precisely, and/or concisely in accordance with one's 

It Select vocabulary 
2. Dee Mated language 
3# Dse proper syntax 
Dee voice mechanics 



D. 



Lean aesthetic discrimination of 
1» Refine diction 



eelf -expression through speaking* 



2 . 

3. 



Realise the value of aeethetlcs for self and others 
Cwose and/or treat subject 



I. 



learm to develop adaptability to speaking in various situations: 

1. bee language appropriately 
2« Besoms sensitive to the audience 

Consider tbs dignity and north of others 

1« developing adapUbilitj varloue 



?. 

tv 



Urn to besoms 



Mere cf erne's humenitarlan obUgstioms 




ix 



7 



III. RKADIKG 



A, Learn to interpret what is read) 

1. CriticdLily analyze the printed page 

2> Recognize the author 1 * background a* reflected directly or indirectly in his work 
3* Draw inferences 

4. React in the light of one's needs end purposes 

5. Recognize the author's technique of persuasion 

B* Learn to select and appreciate what is read— enhancing the individual and society; 

It Know recognized literary works and their authors 

2. Use a wide variety of types and content 

3. Recognize an author's use of symboMam, figures of speech, and style 

C. Learn to maintain a sustained interest in and through reading: 

1. Engage in many varied activities for interest 

2. Realize the value of reading for personal development and self-satisfaction 
3# Develop interest through satisfying experiences in reading 

D, Learn the rudiments of reading; 

1. Increase awareness of the fact that mental conceptions can be derived f:*om 
symbolic representation 
2* Use word recognition skills 
3* Know and use the physical aspects of reading 

4. Use of library resources 

5- Understand structural devices to convey meaning 

6. Use effective study procedures 
7* Develop vocabulary 

E* Learn to become aware of one's humanitarian obligations 
IV* WRITING 

A. Learn the rudiments of written expressions 

1. Become increasingly aware that one can represent mental conceptions of symbols 

2. Use the physical process of writing 
3* Uuo structural mechanics 

4, Coders tend grammatical theory 
3« Become proficient in word urage 

B» Learn to evaluate and improve writing through proof-reading, editing, and revising; 

1. Become increasingly aware of the importance of correcting one's mistakes 

2, Recognize the fact that improvement ie needvd 

C, Learn to organize one's thinking before writing) 

1. Define purpose 

2. Select Information which adheres to the subject 

3. Determine proper sequence of ideas 

l>. Learn the sesthetlo discrimination of self -'Expression In writing) 

1. Refine style 

2. Realise the vslue of aesthetics for self and others 

3. Choose subject and/or treatment of subject 

S. Lean to convey thoughts precisely la accordance Ath one's purpose; 

1. Use the rudiments of written expression 

2. Sslsct appropriate vocabulary 

3. Consider tbs rssdsr 

7, Learn the writing of genre) 

1. Aware of genre la literature 

2. Beoome aware thav the ftibjeot helps determine the appropriate type of writing used 

3. Develop felicity la handling various types of writing to suit purpose and subject 

4. Recognise one's innate ability to use genre 

• Learn to beo jm smart of one's humanitarian obligations 



a. 
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INTRODUCTION 



TOR THE TEACHER USING THIS GUIDE 



IKE LANGUAGE mRTS GUIDE was developed by a committee of teachers from the Hazelwood School Dis- 
trict representing all levels from Kindergarten through Level Twelve. This guide is a revision 
and extension of the GUIDE developed in 1965* It is Intended to be used by teachers through- 
out the District to coordinate the Language Arts program both vertically and horizontally and to 
prevent gaps or needless repetition in the development of the communication skills as children 
progress from Kindergarten through Level Twelve and to insure that each student nay terminate 
Level Twelve with the development of these skills corosnsurate with his potential* 

The GUIDE ia not Intended to limit nor restrict teachers in the manner in which skills are 
presented. It is sufficiently flexible to enable the creative and resourceful teacher to work 
within the fra/aework of the GUIDE in directing the development of basic communication skills* 

We expect these skills to be taught so that we are all moving in the s^jae direction; i.e., pro- 
viding the best possible language arte program for the children of our School District, even 
though our routes toward that destination may vary* 

RATIONALE FDR THE GUIDE 

Ve have attempted to develop a sequence of skills for each area of the language arts: LISTENING, 

SPEAKING, READING, AND WRITING. As we worked with this sequence, we discovered the difficulty 
of determining which skills to allocate to specific levels since so many skills are needed at 
anyone levol in, for example, writing. Children cannot be expected to learn all the skills 
they will ever need at any one level; thus, we have designated certain ones in each area to be 
introduced and thoroughly tau^t at a particular level. Children should not be held responsible 
for, nor should they be penalised f or ^ skills which they have not yet been taught. 

The GUIDE Includes the entire sequent 1 from Kindergarten through Level TVelve for two very 
definite reason*; 

FIRST, we think of the sequence of skills as represented by e " spiral cone'* with the 
point at the Kindergarten Level. This spiral cone broadens to include an increasing 
number of skills as it ascends and terminates at Level Twelve. Each level of the spiral 
contributes learnings essential to those at succeeding levels in order to insure that 
children move progressively from level to level toward communication skills vlich will 
make them articulate and literate to the level of their abilities. 

Ve believe that every teacher (Kindergarten through Twelve) should ha^e access to the 
entire sequence; teachers at the elementary levels need to familiarize themselves with 
skills fee which they are preparing students, and tei .ners at the secondary levels 
should bi aware of skills which students have been taught as well as, in the case of 
junior high teachers, of those which will be taught at later secondary levels. Tn* 
important thing la that ell teachers (Kindergarten through Twelve) see the over-all 
picture of a child progreaaing from level to level on our "spiral cone u toward the 
attitudes, app reel st ions, understandings, and skills which we want him to have when he 
is graduated from our school. To divide the GUIDE into segments would defeat our 
purpose and limit our visions to that segment In which we are working, it ia hoped 
that each teacher will consider himself a definite part of the over-a^l program 
rather than a teacher of a particular grade level* 

SBOOWD, ms teachers we are awjre of the fact that students do not all progress at the 
same rate* A group of students at any one grade level will not all have at sieved the 
same degree of mastery of ritilla expected at that "grads" level* For this reason, we 
have used "Level" rather than "Qrade" in the sequence of akilla* Again the teacher 
needs access to the entire sequence to determine very early in the school year through 
diagnostic teaching the level at which both groups and individuals within the group 
are performing# Flans should then be made to teach etui eats at their level of per- 
formance* A teacher at Grade Six, for example, may have students who have not mas- 
tered tboee skills listed at Level Four; these students cannot succeed in skills de- 
signated for Level Six* Thus, instruction must be individualised ms much as ia 
possible in the self-contained classroom* A teacher who is aware of Individual levels 
of performance in writing, for example, can evaluate student writing on an individual, 
spiral coos basis rather than on "grads" level expectations* Children can do more 
all succeed in the same spelling text than they oaa in the same reading book* The 
lockstep idea of the same book In tbs hands of each student results In failure and 
frost rstion for some students; in boredom for others* Access to end familiarity with 
the entire sequence should assist each teacher to find the level of individual per- 
formance and to plan a program in language arts which will meet the needs of Individ- 
uals* The success of our philosophy depend* on the degree to which EVERT teacher in 
the school system follows this procedure* 
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ORGANIZATION OF THE GUIDE 



Itoe GUIDE in composed of eeven sections: 

I, Listening (K-12) 

II* Speaking (K-12) 

III* Reading (K-12) 

IV. Vriting (K-12) 

V. Special Areas which includes Speech, Draoatica, Debate, Creative Vriting, Foreign 
languages, Journalism, and Reading Efficiency 
VI* Suggested Lesson Patterns 
Vil* Bibliography of Suggested Professional Readings 

Although objectives (student behaviors) for developing skills in listening, speaking, reading, 
and writing must by necessity be listed separately, it goes without saying that they are not 
taught separately* Few, if any, classroom activities involve only one of these areas; e.g., 
speaking infers listeners and vriting may be the desired outcome of reading or listening* It 
is for this reason that some objectives are repeated In each of the "-inge" of the communication 
arear . 

In each area th> procedure followed is: 

1) A brief overview of behaviors to be emphasised at a particular level 

2) Specific objectives stated in terms of student behaviors to b* taught at this level* 
(These objectives c<ui serve as means of evaluation by changing them from statements 
to interrogative s; e.g., change the objective listed at Level Nine-Reading, "To 
demonstrate the ability to use the library by completing mi th at least 80# accuracy 
a library unit of work or a comparable assignment" to "Can the student demonstrate 
the ability to use the library by completing with at least 80 # accuracy a library 
unit of work or a comparable ass lenient?" Tfcu3, evaluation has been omitted at each 
level.) 

5) A llet of Suggested Activities for helping to achieve the student behaviors listed 
at a particular level* (Obviously, space does not permit inclusion of an exhaustive 
list of activities. It Is hare that the teacher will exercise creativity and re- 
sourcefulness in planning activities which will best meet the needs and interests of 
a particular group* Although teachers are EXPECTED to teach those objective, (student 
behaviors) listed at specific levels, they are not expected to use all or any of the 
activities listed; theje are "suggested" only*) 

SUGGESTIONS FOR USING THE OUIDE 

Each elementary teacher and secondary English teacher should quickly survey the sequence of 
skills listed at sacb level in listening, speaking, reeding, and writing from Kindergarten 
through Level Twelve before concentrating on hie particular teaching level* ' *.• needs to be 
done as early in the school year as time and pressures permit so that thr r can get an 

over-all plctura of the entire sequence* After this survey and acquaint. „*th the sequence, 

much diagnostic teaching ahould follow* Two or three brief vriting assignments (ungraded) can 
indicate weaknesses and strengths In students 1 ability to organise though tc, to spell, to 
punctuate, to write sentences, and to write legibly; speaking skills can b« evaluated through 
observation and through brief oral etorlea or reports; students 1 listening skills can be eval- 
uated through reaction to directions given orally and through brief planned listening activ- 
ities followed by teste* 

Following theme diagnostic lessons, the teacher should find the level at which students are 
performing and plan accordingly* 

FAMILIAR ITT VITH THE SEQUENCE, DIAGNOSTIC TEACHING, AND PLANNING WITH NEEDS OF STUDLWTS VELL 
IN MIND ARE CRUCIAL TO THE SOOCESS OF THE LANGUAGE ARTS PROGRAM BY BUILDING UPON PREVIOUS 
LEARNINGS, 1LDONATXXQ TIKE-OONSUMWO OVER -LAPP WO, AND PREVENTING GAPS IN THE DEYELOPMOCT OF 
COtMMlCATlC* SKILLS. 
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listening 
kendehoartsh through i*vel thrive 



KiyDIBGARTRf LEVEL 



Listening has no content of its own but is interwoven in tbe total readiness program of the 
Kindergarten. Childrra’a listening habits are directly affected by the teacher’s; they are 
much more apt to develop good listening habits if the teacher sets a good example by listening 
to then and if she prepares them for listening. 

A. Objectives 

1. To listen and follow simple directions 

2. To listen an i recall ideas from a brief story 

3» To listen ani remember a srriea of two or three things in sequence 

4. To be able to sit quietly for a brief period of time while others apeak 

B. Suggested Activities 

1. Conversational! 

a. Listen to others* 

b. Use conversational toys* 

c. Listen to singular end plural words. 

d. Listen to telling and asking sentences. 

2. Appreciational; 

a. Dj > i or paint pictures in response to a story. 

b. Imitate sounds. 

c. Repeat a fingerplay or simple rhyme* 

d. Listen to teacher read or tell a story. 

3. Exploratory; 

a. listen to a riddle to find a central thought. 

b. listen to directions for a simple project. 

c. listen to original stories. 

d. listen to stories illustrated with materials from the Readiness Kits. 



As the child proceeds through school , the need for listening in all subject areas increases in 
intensity and requires specific training. 

A. Objectives 

1. To understand the Importance of being & good listener 

2. To be able to understand and follow directions given orally 

3. To distinguioh between the sounds of words— their likenesses and differencial and to 
rhyming elements of words 

4» !) snjoy listening to poems, stories, and records both for information ard for pleasure 

B, Suggested Activities ■; % 

1. Conversational * 

a. Set up standards for cow toons listening. 

b. Tape a one-sided telephone conversation! leaving space on the tape at intervals 
to eu 1 low pupil time to answer. 

c. Listen to Identify singular and plural words. 

d* Listen to give a response to n asking son tones. 

2* Appreciations! * 

s. Make sound effects with rhythm bend Instruments as the teacher reads a story or 
poem portraying different kinds of weather or rates of motion (run, valk, skip), 
b. Complete a jingle from a prepared lead. 

o. Liston to s story or poem to i&emtify the emotional reaction of the main character* 

d« Listen to the teacher read a story or poem. 

>• Exploratory] 

s. listen to a group of words to find the word which doe; iot belong to the group, 

b. Carry out a staple experiment after lietealng to directions only once, 

e. Listen to other child r en read their original csntsacss and stories* 

d. Listen to a chiLi's creative ^tory told and illustrated by the use of the flannel 
boards puppet#, or materials from the isMlness kits* 



LEVEL ONE 
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LEVEL 1V0 



Listening le a vital part of the language program which ia developed and practiced diring the 
entire School day to acquire ideae and information and to express thoughts. 

A* Objectives 

1* To be able to listen in a courteous* purposeful way during discussion and conversation 
2, To listen and follow as cany as three-step directions 
3* To hear likenesses and differences in speech sounds 

4* To listen for facts and information as expressed in complete sentences^ 

5* To be able to recall a sequence of events or ideas from a story told by the teacher 
6, To listen attentively and appreciatively to stories and poems 

8* Suggested Activities 

i* Conversational: 

a# Children discuss personal experiences, applying standards of courteous listening* 

b. Practice listening skills in using the telephono* 

2* Appreciation^: 

a* Pantonine or dramatise spontaneoualy after listening to a story or poem* 
b. Hake a class "hit parade" of television shows* 
o# Listen to poems portraying moods \ pick out mood words, 
d. Listen as the teacher reads a story or poem* 

3* Exploratory: 

a. Listen to phrases to distlnqulsh between real or make believe. 

b. Listen to and repeat or follow directions that have been given only ones* 
c* Listen for sequence in other children's original stories* 

d* Listen to an original puppet show presented by other children* 



The listen ng program at Level Three la designed to provide continuity and to build on what has 
gone before* Teachers at this level should check carefully those skills taught at preceding 
levels and evaluate listening ability of children In the group. Skills listed at K-2 which 
need further development should be Included In listening program at Level Three* 

A* Objectives 

1* To maintain and refine 4d.Ua introduced et previous levels 
2* To be able to r:call specific information from listening 
3* To be able to follow s series of oral directions 
4* To identify acceptable word usage 

3* To dletlfiguiah between complete and incomplete aentences In oral reporte 
6* To recall a sequence of Ideas 

7* To be able to predict outcomes when listening to stories 
ft. Suggested Activities 
1* Conversational : 

I. Apply standards of oouxteous listening during an oral report* 
b* Talk to one party on the telephone and report to the second party, 
o* Listen to oreative stories of other children and than relate the sequence of events, 
d* Listen to s oreative play using puppets and stage prepared by a grv«p of children 
: 2, Appreciations!: 

a* Tell or site a different end lag for a story that ia read or told, 

b. Keke pictures to illustrate the po e ms or stories which were read or told by the 

children during the ttory hour, ■ ~ 

o* Listen to a story or poem to Identify Lypee of chareoter* 
d. Listen to s child tell s story* 

3* fttplorstory* 3 

a, Llattfl for sad Identify contradictory or absurd statements, 
b# Listen to emu repeat s o^lex oet of instructions. 

c. Listen to determine the agreement of subject aod verb* 

d. Lister to identify neat' me# which give direction* or chow strong feeling* 
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LEVEL FOUR 



Practice on those listening skills listed at the Primary Level should be further practiced at 
Level Four* Much emphasis should be placed on the need for developing good listening habits. 

A. Objectives 

1* To demonstrate the ability to listen intently for a period of at least ten minutes by 
answering correctly (orally or written) questions after listening to the teacher or to 
a classmate 

2. To detect and identify the main idea from what a speaker says 
3* To be able to follow four or five-step directions given orally 
4. To list the sequen.ee of events in a story read by the teacher 

B, Suggested Activities 

1. Hake posters on courteous listening. 

2. Outline sequence of events in a radio program. 

3» Paint a picture f>am a poem read by the teacher. 

4. Tape recordings of every day speech. 

5. Dramatize a story with a make believe televibion set. 

6* Invite a person who has an interesting or unusual hobby to speak to the class. 

7. Form ft Story-Telling Club. 

8. Listen to recordings of stories nd poems made by professional readers. 

9. Play games that stress listening. (See LISTENING AIDS THROUGH THE Gu^DZS) 

10. Write zip codes or telephone rr here after hearing them read# 

11. List qualities of a good speaker *nd a good listener. 

12. Use listening programs fror Chanr.el 9 which are appropriate and stimulating to the group. 
13* Start a sentence that is whispered around the room. Tell how the* sentence ends* 

14. Tape the spelling occasionally; pronounce each word two tines on the tape. Let children 
know in advance that words will not be repeated. 



LEVEL FIVE 

Level Five listening introduces a wider variety of specific listening purposes. 

A. Objectives 

1. To be able to follow spoken instructions 

2. To be able to recall the major points made by a speaker 

3- lb be able to detect and list key words used by a speaker 

4. To be rin to acquire skill in detecting and identifying words that appeal to the senses 

3. To bee one increasingly nor# critical in listening for emotionally laden words used in 
propaganda devices 

6. To continue to listen for pleasure and for vocabulary enrichment 

B. Suggested Activities 

1. Furnish last word or words to an unfinished sentence. 

2. List new and unusual words used by n speaker. 

3* List language usage mistakes nads by television personalities. 

4. Close eyes and Imagine n movie as poem Is read. 

3- rill blanks with key words while listening to record or tape. 

6. Describe scenes or objects after n listening experience. 

7. Follow directions on n square dance record. 

8. Identify various sounds heard on television or around us. 

9. folve math problems read by teacher. 

10* Fellow instructions to do three or more things in order given, 

11. ifeumerate steps in a ’’how-to" report . 

12* List adjectives to describe character after hearing n etory. 

13* Listen for absurdities in practice statements by speaker* 

14* Choose main idea for n paragraph heard. 

13* Check sense appealed to as group of sentences Ip read. 
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LEVEL SIX 



UtiI Six listening provides for reaction to * variety of listening situations. Listening 
should becoae increasingly sore critical as a result of direct teaching of critical listening 
■kills* By Level Six children should be aware of the fact that listening is more than "hearing"} 
it is an active skill and demands thinking on the part of the listener. 

A. Objectives 

1. To be able to listen courteously to the opinions of others 

2. To be able to follow a group discission as a participant 

3. To question the validity of a speaker's* statements 

4. To be able to detect a speaker’s biased opinicr. 

£. To be able to take eivple notea on a brief "lecture" by the teacher by noting key words 
and major points (These brief "lectures" need to be carefully pl&iuaed by the teacher.) 
o. To be able to uee new words learned through listening 
?. To continue to listen for enjoyment as wall as for information 

B. Suggested Activities 

1* Note use of vivid expressions in speaker's presentation. 

2* List statements to accept or reject speaker's opinion. 

5. Imagine a situation in which a character nay be placed. 

4* Supply additional information oa a given topic. 

5. Express an opinion on t current topic heard. 

6. Contribute solutions by reviewing problems discussed* 

7* Listen for words that television or radio announcers &AY DIFFERENT FSCM YOU. Record 
these words. Check each pronunciation in a dictionary. 

8. Tape record a presentation and responses* 

9* Mod and prepare to re 'id a poem rich in music that you think the claae will enjoy. 

10. Make special announcements over school public address systems. 

11* Take part in round table disc use! one. 

12. Make a class hit parade of poems and stories heard ovtr a period of time. 

12« List main ideas and key words while listening to a brief "lecture” by the teacher. 

14. Make up statements containing false information} read these to the class to set If 

others can detect ml e In format ion. (Don’t make statements too ridiculous; try to make 
them sound valid*) 



LEVEL SEYW 

Teaching ef lie toning as so important tool of learning is too often neglected in the junior high 
school. Students should be alerted to the purpose for listening in each activity. Listening 
■kills taught st preceding levels hsve probably not been mastered} tbue, the teacher should rofer 
to them In planning & listening prograii at Level Seven* 

A* Objectlree 

1* To realise that listening Is I prime source of Information and entertainment and that 
listening ski lie can be improved 
2* To refine lie teeing skills previously acquired 

3* To be able to lie ten oourteouely to others' opinions 

4* To be able to follow e speaker’s outline end mote mein ideas 

5* To be able to discriminate that which meeds intent listening from that which one may 

"tune out” (Teachers cen help etudeuts acquire this skill if they establish a purpose 
for each activity involving listening*) 

6* To be able to appreciate listening to a sp e ak e r who has a vivid and effective vocabulary 
sad to expand one's own vocabulary through such lieteniag 
7* To further develop erltloal listening skills for tie purpose of evaluating what a 

speaker mays 

B* Suggested Activities (The following activities relate individually or collectively.) 

Listen for/and to comet pronunciation of words* 

Listen to correct speech patterns and reocplte acceptable usage* 

Listen to one's voice for enunciation, expression v and volume* 

Lie ten to Instructions* 

Lie ten to speeches to determine nr In ideas sad to separate fact from opinion. 

Lie ten to interpretive reading for pause* tone* end oharacter differentiation. 

Listen for appreciation of word pictures* rhythm* beauty in good literature* 

Be an active llatener in a discussion. 

' 16 



O 

ERIC 



1 * 

2 * 

3. 

4. 
3. 
6 . 



Improving the listening skills of students at Level Eight requires continuous and concentrated 
teaching. We can not assume that students can listen but should plan activities aimed 
specifically at improving their abilities to listen. 

A. Objectives 

1. To be able to recall and follow a aeries of three to five directions given orally 

2. To be able to judge critically information given by a speaker: the validity of the 
information end the speaker* e intention 

3. To further develop the ability to take us&ble notes while listening to a class 
discussion or to a lecture 

4. To determine beforehand the kind of listening required (informative, critical, or 
aesthetic) and to be able to adjust to the purpose 

5. To be sble to listen courteously to the opinions of others even though one does not 
agree yet evaluate the validity of what one heirs (Recognize one's own prejudices in 
this evaluation.) 

B. Suggested Activities 

1. Listen for enunciation of the beginning and ending of words. 

2. Listen for enunciation, pronunciation, and word usage of other students for the purpose 
of constructive criticism. 

3. Listen to oral reports and written assignments of classmates to discover the main ideas 
of each report and writing, and the techniques used to make the meaning clear. 

4. Listen to class discussions for the purpose of writing sujiaaries. 

5. Listen to readings for the purpose of understanding and appreciating good literature. 



LEVEL NINE 

By the time students reach Level Nine* they should be fully aware of the importance of good 
listening habits and eho Id under stand that everyone *e listening can be improved. Even though 
most .'istening skills have been Introduced before Level Nine, direct teaching must be continued 
to further develop and refine these skills. Thus, teachers should refer to skills introduced 
at preceding levels and continue to plan activities to refine them. Considering the importance 
of listening as a tool for learning, and the difficulty cf teaching listening skills (many 
students, a-? «s?l as adults, are poor listeners), this area of the language art© should not 
be neglected. 

A. Objectives 

1. To be able to take notes from a discussion or speech which demonstrate the ability to 
differentiate between the Bain points and minor details 

2» To be able to critically evaluate what a speaker say a by determining whether or not 
the Information is correct, the speaker is operwslnded or bia*?ed, and the speech is 
logical 

3. TO indicate further development in the ability to follow specific directions. (A 
teacher can help etudes te develop this skill by refraining from bsbituallj repeating 
directions more than two ti*ea--etudente soon learn if they do not ''hear" directions 
the first time, they will be repeated again and again ,) 

4. To demonstrate the ability to adjust to various kinds of li stening--informative , 
critical, aesthetlc~~by reacting according to purpose 

B. Suggested Activities 

1. Listen to ooe*s own and classmates 1 speech for the purpose of improving speaking 
practices with use of a class prepared rating sheet. 

2. Listen In order to take notes of vivid wording and/or figurative language. 

3. Listen to directions, assignments, end instructions in order to ©eve time and avoid 
mistakes. 

4. Listen and take notes to gain facts froa oral preetn tat ions » 

5* Listen to writings of classmates and professional writers f<>r tojo/ment and eppreciation. 

6. Give directions orally for reaching some dltiMte place in ihe county or city. Other 
students listen and guess the destination (intergrates listening and speaking). 



LEVEL TEW 



Although *11 listening skills have been introduced by Level Ten* they have probably not beet 
mastered. Thus, the t* Ether should refer to skills which have been stressed at preceding levels 
and identify* through observation and planned listening activities early in the school year, 
those skills in which both individuals and groups are weak. Students at ^evel Ten will espe- 
cially need Increased skill In listening to tike usable notes and in critical listening skills. 

A. Objectives 

1. To be able to differentiate between facts, opinions, propaganda, bias, and fallacious 
reasoning in listening situations by writing reactions to political speeches, television 
and radio commercials, and to oral reports given by other students 

2. To deasnstrate by talcing notes as well as by oral discussion following a lecture the 
ability to: 

a. Follow a sequence of ideas 

b. Recognize transitions 

c. Identify main ideas 

d. Detect general! rati one 

3* To be able to detect and identify pronunciation of words, dialects, and usage patterns 
which differ from one's own 

V, To demonstrate the ability to react according to the purpose for listening (This 
necessitates recognition of purpose before listening.) 

5 : . To demonstrate an awareness of the fact that listening is an active pi\ cess and that 
the listener must bring something of himself to listenirgj e.g. , prior Itrwwledge, 
interest, enthusiasm 

B* Suggested Activities 

1. Planned classroom listenirg experiences: 

a. Student evaluation of other studenta' oral presentations according to standards 
previously set up by the class 

b. Play-backs of taped discussions 

C. Play-backs of oral readings of literary selections followed by group evaluation 
d. Student panels which require discriminative listening in order to follow essential 
points 

e« Choral reading pre dentations which are planned, presented, and evaluated by the 
students 

f« Take notes on frequent brief, well-planned lecture by the teacher* (These lectures 
should include f:*om three to five main points, contain purposeful key-words, and 
be organised to make taking notes without too much difficulty — ^ee manual to SRA 
Reading Lab* in.) 

g. Occasional, well-prepared reading of poetry and/or prose by tl e teacher with 
specific li stealing purposes established beforehand 

h. Group listening to recordings of prose and/or poetry readings appropriate to 
Level Ten 

i. Class discussion centering on diecovering pertinent facta, development of ideas, 
and constructive criticism of method of presentation by the speaker as & follow-up 
of an assembly program 

J* Critical listening as L requirement in ALL learning situations: 

1) Taped procedure for a paper, project, or daily assignment to be heard only ONCE 

2) Oral qu).maes of the objective type 

3) Dictated sentences for spelling and vocabulary-building exercises 

2. Planned individual listening experiences: 

a. Reports on assigned programs from the msss media of communication 

b. Reports on personal choices from the mass media of communication 

c. Individual performances on tape for the purpose of self -improvement through 
critical listening 

d. Rotes sad outlines organised and written while listening to a lecture, speech, 
debate, or panel discussion 

e. Record or journal of impressions recorded at random while listening to musical 
selections on Ups or records: jams, "mood" music, classical, etc.; (creative 
listening) 
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LEVEL ELEVEN 



At Level Eleven listening skills taught at preceding levels should be refined. Students should 
by this level be aware of the importance of purposeful, discriminatory , critical, and creative 
listening, but specific activities should be planned by the teacher to help students maintain 
and refine these skills. 

A. Objectives 

1. To demonstrate ability to listen with the idea of organising material for specific 
purposes such as notetaxing, oral reports, or written tests 

2. To be able to outline the main points and details of e speech or 1 -cture; to identify 
key words and transitional words 

3. To be able to write a brief summary of a lecture indicating the ability to detect 
fallacious reasoning or illogical thinking 

4. To be able to react with pleasure to aesthetic listening experiences*, e.g., poetry 
or drama 

To be able to Identify dialects and relate the® to literature studied 

B. Suggested Activities 

1* Planned classroom listening experiences: 

a. Activities introduced at Level Ten to be continued and expanded according to 
xeacher's judgment 

b« Play-backs of taped discussion, speeches, and reports 
c* Play-backs of oral readings from prose, poetry, and dreuna 
d. Frequent notetaking practice from veil-planned lectures on factual material 
«. Group listening of tapeB and recordings appropriate to Level Eleven followed by 
oral or written critical evaluation 
f. Group and panel discussions which require critical listening 
g* Group viewing of films in which students are required to listen critically and 
to write critiques 

2* Planned individual listening experiences: 

a* Activities introduced at Level Ten to be continued 
b« Discussions on specific programs from television and radio 

c» Opportunities for experiences in parliamentary procedure (as related to speaking 
opportunities in parliamentary procedure) 



LEVEL IVELVE 

Students at Level Twelve will have been introduced to all listening skills— a process which 
began at Kindergarten Level; however, many will still be poor listeners. A teacher at Level 
Twelve should refer to preceding levels and through planned activities determine those skills 
which need further development; these may range from simply listening to follow directions to 
mature critical listening skills. Students should have much practice and many opportunities 
to demonstrate all listening skills. Constant attention to and insistence on use of these 
skills must be a part of an interpreted program of language arts. 

A. Objectives 

1» TO be sble to demonstrate ability in all listening akills introduced at preceding 
lavels through oral and/or written activities 

lb be able to write analyses of panels, symposia, and discussion listened to 

3* To be able to identify and detect propanganda devices 

4ft To be eble to take usable notes which Include main ideas and important details 

B* Suggested Activities 

1« Activities Introduced at Level Ten and Level Eleven to be continued end expanded 
according to student need and teacher judgment 

2, Group and panel discussion# which require careful and critical listening 

3ft Group listening and evaluation of assigned interviews, panels, symposia, or discussions 

from television and/or radio (such as "Keet the Frees 1 ') 

4# Kote taking practices using classroom films, Upes, and recordings as well as lectures 
and abort reports. 

3. Group listen log to tapes and recordings appropriate to Level Twelve literary work 
end followed by oral or written evaluations 

6. Choice of student to record news article on tape— use different students to record 
different articles of interest— creates class as well as Individual interest 

7* Use of news article on. tape followed by accompanying editorial cartoon flashed on 
overhead and discussion of the relation between the two 

8« Advertising campaign in vhlch each strident creates and produces his own product and 
the ooe-two minute advertisement for his product « Students listening to each 
advertisement are asked to listen for the different devices the speaker uses, as well 
as to evaluate the content. 



KINDEHGAJmjl LEVEL 



Oral expression predominates at Kindergarten Level* Major emphasis is on helping the child 
communicate his thoughts* 

A* Objectives 

1* To speak so that one can be heard and understood (excluding, of course, youngsters who 
have speech defects) 

2* To express thoughts in four to five sentences 
3* To keep to the point of a discussion 
4* To learn the use of courteous expressions 
5* To begin to learn to take turns in speaking 

6. To begin to understand the relation between speaking and listening 

B* suggested Activities 

1* Group discussions: 

a* Participate in a time of sharing* 
b* Make plans for a field trip* 

c. Take part in group discussion concerning the day’s activities at the beginning of 
the session* 

d* Take part of group discussion concerning the day 1 activities at the close of the 
session* 

e* Participate in talking about the things seen on field trips* 

2* Audience situation: 

a* Learn finger plays and jinglts* 

b* Plan and present dramatizations of Mother Goose rhymes or favorite stories* 
c* Participate in role playing impersonating firemen, storekeeper, nurse, etc* 

d. Encourage children to tell about something using puppets, flannel t>oard figures, 
or other media* 

e. Discuss the need for courteous listening while others are speaking* 



LiYSL ONE 

Oral expression predominates over written expression at Level One* The child stould be developing 
bis ability to think independently and to organise his ideas so that he can coocrunicate his 
thoughts to a listener* Children should be Impressed with the fact that speakirg and listening 
are the beginning and the end of communicating “-one is essential to the other* 

Caution and tact should be used in correcting non-standard usage patterns in children's 
speaking* Too wuch criticise at this level Can discourage a child go that be hesitates or 
refrains from speaking because be fears correction* The example set by the teaeher is most 
important In helping s child to standard usage* 

A* Objectives 

1* To demonstrate through responses during a group discussion or telling cf an experience 
lbs ability to speak in sentences which keep to the point and follow a logical sequence 
of events 

2* To indicate through speaking the ability to sake correctly all sounds (excluding 
children vho need speech correction) 

3, To be able to speak audibly so that all can bear (this is s difficult objsctive to 
achieve sad one which teachers at all levels must stress) so sinimui expectation can 
be achieved at Level One) 

To be able to tell a familiar story) e*g* v "The Three Bears", with expression— changing 
tone of voice when "talking" for each character 
5* To learn the Importance of using courteous expressions! e*g*, thtmk you, please, etc* 

6* To know that one must take turns in speaking both in small and large group discussions 
and that one must listen while others speak 

B* Suggested Activities 

1* Group discussions! 

a* Participate in group expressions of thought for experience charts* 
b» Make plans for s party* 

C* Discuss the plans for the day's activities* 
d* Help evaluate the day's activities* 

2* Audience situations) 

a. Give directions to the class for a new gase (a listening activity for others Ingroup* 
b« Participate in role playing to drasatise story characters* 
e* Dee hand puppets in dramatisation, 
d* Tell about the construction of a creative object, 

e* Tell of an exciting experience la which the events are told in proper sequence* 



LTV EL TWO 



Oral expressions at Level Two is a gradual expansion of epe ’ experiences gained at 
preceding levels. The teacher should rofer to the objocti\ these levels because all 

children will not have nastered then; thus, they continue to be objectives at Level Two, nor 
can we expect coarplete tcastery of these skill® at Level ^vo, 

Children with non-standard usage pattern® should not be embarrassed oefore the group. Correction 
oust be done very tactfully and subtly; the teacher at this level should be more concerned with 
ideas the child has expressed than hie usage pattern. The teacher 'c example is more effective 
than constant "nagging' 1 . 

A. Objectives 

1. To demonstrate further developaent in all objectives listed for Kindergarten and Level 
One 

2* To be able bo make a few statements about a topic of interest 

5. TO demonstrate the ability to give directions; e.g., —playing a game, caking a eiaple 
object, etc. in logical order go that listeners can follow directions (also involves 
listening skill) 

*♦. To be able to tell a story or o personal experience that will hold the interest of the 
group; this is, one which follows logical sequence, ie told with expression, and is 
audible to listeners (The evaluation of this ability is in the reaction of the group; 
did they liate.i and *njoy the story or experience?) 

B. Suggested Activities 
1* Group discussion: 

a. Share out-of school experiences, interest, hobbies* 

b. Diocuss correct behavior at a special event. 

c. Discuss ideas relating to daily projects. 

d. Evaluate daily projects* 

2* Audience situations: 

s* Retell a story to the class using flannelgraph, puppets, or other media. 

b. Use a room microphone for announcements and "make -ball eve" broadcasts. 

c. Us « role playing to introduce interesting characters in books. 

d. Report on the cons emotion of a creative project, 

e. Plan and participate in choral reading of favorite poems, 

f. After a story telling activity, discuss why so oe stories told were raorc enjoyable 
than others. (Bring out points in Objective 4) 



LEVEL 1^{RSE 



Oral expression at Level Three is a continuation of development of objectives at preceding 
levels; thus, it is necessary that the teacher refer to these objectives and evaluate the 
progress of individual students in those skills which have been Introduced. Tae speaking 
pro gras should then be planned on the basis of this evaluation. 

The child should be progressing in ability to organit* bis thoughts, to speak clearly, and to 
gain sore poise and self •confidence In speaking activities. 

Soms attention should be given to a few of the sost commas and nest objectionable non-standard 
usage patterns through ORAL drill. It is better to concentrate on a few rather then try to 
chang* all. Changing usage problems is difficult; the child oust "hear" t h*, standard pattern 
and respond orally many, many tines. No amount cf writtwn practice will change his habitual 
oral pattern. 

A. Objectives 



1. To demonstrate progress in skills outlined In objectives for preceding levels in all 
speaking situations 

2. To indicate an ewxreaees of differences in usage patterns and to learn to use the 
standard pattern for those selected by the group (the teacher should help students 
list those to be learned) 

3# To be able to make brief reports on topics of interest by the uce of an Interesting, 
"li •toner' 1 catching first sentence and a "olinching" ending sentence 

B, Suggested Activities 




1 * 



Group discussion; 

a. Share experiences aboil books alter a free reading period. 

b. Pre-plan committee work* 

c. Exchange constructive ideas about the daily schedule. 

d. Evaluate the evente of the dally schedule. 
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e, Hake a list (with the teacher's help) of fro* eight to ten usage patterns which 
need to be changed. (Posters can be aaae of the standard usage patterns selected 
and placed in a conspicuous place in the classroom) See, saw, seen; do, did, done; 
go, vent, gone will probably be araong those most needed. 

2. Audience situations: 

a. Participate in choral speaking. 

b. Present a television program. 

c. Impersonate a etcry character and present a prcgr&zn before a group, 

d. Report about a creative project outlining the steps used during construction > 

e. Plan and present a puppet show from a favorite story or an imaginary one--this 
would involve selecting the dialogue, making puppets, choosing characters, and 
preparing scenerj. 



Teachers at Level Pour need to refer to the objectives listed at preceding levels and, after 
disposing weaknesses of individuals and group*, plan a definite speech program to strengthen 
weaknesses found in the progress of students in speaking ekilia outlined ia the objectives 
listed at the primary levels. 

Attention should be given to changing the most offensive non-standard usage patterns. These 
will no doubt be in the use of irregular verb a; e.g., saw, did, rang, van, knew, etc. Students 
should not be made ashamed of their non-standard patterns but rather encouraged to accept the 
standard usage patterns as that to be used in the clas&roos. Change in usage patterns is a slow 
process and requires ouch oral practice. As at level Three, concentrating on a few most common 
non-standard patterns will be more effective than trying to correct all. Those usage patterns 
chosen for concentrated effort will vary with different groups and should be selected by the 
group and all made aware of tb)s* which will receive concentrated effort. 

A. Objectives 

1, To demonstrate the ability to speak clearly and audibly in a conversation and/or 
discussion; to respect the rights of others to speak, and to indicate a willingness 
to listen as others speak 

2, To Indicate a growth in vocabulary by uaing new words (both action end descriptive) 
in relating experiences and in giving reports 

3, To demonstrate the ability in all classroom speaking to use standard usage patterns 
for those selected by the group to change 

*»• To use the dictionary to learn the correct pronunciation for unfcMliar words 

B« Suggested Activities 

1* List distracting mannerisms mede by other students. 

2* Plan a good beginning sentence for m topic under discussion. 

3. Llet action words from own story, (ore?.) 

t. Use tape to record original poems to be played back to class to note pleasant manner 
of presentation* 

5. Present a play to a yomger group. 

6* Note bow an outside speaker shows courtesy to the listener. 

7* Present a telephone conversation. 

6* Make impromptu speeches* 

9. Talk about a book In small group situations. 

10* List subjects suitable -o family dinner conversation cr other situations. 

11. Discussions of current events 

12. Present e puppet show other groups. 

13. Prepare a list of standard usage patterns to be learned; keep these in a prominent 
place In the classroom* 

IV, Oral book reports In which child dramatises a brief scene fron the book (He may be one*, 
two, three, or more characters as shown by change in voice, position, or posture.) 

15. Story train— one person begins story as at marches around the room. The person he taps 
mutt continue the 6tory, and so on until all children are on the train ana the story 
ham a definite ending. 

16. Because children have difficulty expressing emotions ii words other than happy or sad, 
have them list as many feelings as they can a~d then select five to ten to illustrate 
with drawings of facial expressions. 

\?« Word bubbles— give claim e word, see bow many synonyms they can "blow”. These can be 
placed on display. 

l6» Using a favorite story, have a group write a play, then have then tape the play. It 
can be put on as a puppet show, using the tape. Hands are free to rc>rk puppets so 
children can give their entire attention to their puppets. 



LEVEL POUR 
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LEVEL FIVE 



In addition to continued development of speaking skills listed at preceding levels (to which a 
teacher should refer and evaluate performance of etudenta ci the hauls of these skills), speaking 
in class discussions is eerjhasized. Again students should be impressed with the relctionsbip 
between speaking and listening. Changing ueage patterns to standard, ecceptable ones for the 
classroom will continue to demand planned, oral practice. The positive approach should continue 
to te used* 



A. Objectives 

1. To demonstrate through speaking activities , both informal and formal, th&c process r^as 
been made in those objectives of preceding levels 

2. To be abl^ to courteously indicate disagreement with another speaker in a class 
discussion 

3* To be able to project one's voice appropriately in a class discussion so that all 
participants can bei\r what is spoken 

4. To be able to keep to the subject (involves listening) by vndersrandinr vhat the topic 
of discussion is, by asking questions which are pertinent to the topic, and by contrib- 
uting ideas to develop the topic 

5. To indicate that one is aware of levels of usage and can adjust to acceptable usage 
patterns in all classroom activities which require speaking 



B« Suggested Activities 



1 . 

2 . 

% 

4. 

5. 

6 . 

7. 

8 . 
9. 

10 . 

11 . 

12 . 

13. 



Emphasize phrasing and value of pauses through choral speaking* 

JvK'ge fellow students on voice projection. 

Kaise hard when a redundancy is heard during practice periois. 

Prepare posters on M Vhat a Good Speaker Does”. 

flap has ize various words in a sentence to change meaning* 

Use tape recorder to hear one’s own voice* 

U&e simple, basic parliamentary procedure in conducting club meetings. 



Practice introductions. 

Participate in committee discussions* 

Answer orally questions which require choosing acceptable form of irregular verbs* 
Discuss speech often found in pioneer stories* 

Give concise, precise directions to a location* 

List lost troublesome usage problems (tescher guided to include those most obvious 
by individuals within group); make a pester giving the acceptable pattern and place 
in a prominent place for reference. Such a list will no doubt include the following: 
a* Use of double negative 
b* Irregular verbs 
sit sat sat 
set .let set 
run ran run 
know, knew, known 
c* Pronoun* 

I, m: 

thvy, th«m 



throw, threw, thrown 
write, wrote, written 
break, broke * broken 
give, gave, given 

he, him 
she, her 



ring, rang, rung 
go, went, gpne 
do, did, dcoe 



Practive these orally by having one student ask a question such as, "wh^re did you go 
yeeterdf/?" to be answered by another student, "I went to school yeiterday. 1 ' The 
teacher may prepare fl tape asking questions in one tense, leaving a Apace for student's 
■newer which wet be the same verb in Mother tense* These tapes can be used individ- 
ually or by groups using headphones* Whatever plan is used, a student must "bear” 
hlm*«lf use the ecceptable pattern many times in order to accept the sound of the 
pattern which is different from hie habitual pattern. This cannot be accomplished by 
filling blanks on a worksheet or in a workbook! 



LEVEL SUC 

Students at Level £ix vho have been introduced to the speaking skills listed at previous levels 
(tk^ teecher should refer to these) should be able to comeunicate their thoughts In an effective 
sod understandable manner; howevmr , we cannot assume that they can* This, continued efforts 
must be made through a planned meaningful program in speaking. In addition to those chills which 
need further development, students at this level ere introduced to skills needed for more formal 
reports* Again listening ski 11 e are s definite pert of the speaking program.- 

A. Objectives 

1* To indicate through speaking activities that the basic Allis introduced at preceding 
levels are becoming more refined 

2* To Ataxia tret t hrou^* oral reports la all subject areas that the report has been 
planned in terms of main ideas and supporting details 

24 u 



3* To demonstrate in oral reports an adequate and appropriate vocabulary bo that communi- 
cation with listeners will result* e.g, , vivid and descriptive wordtf, precise words to 
convey meaning, technical words for a particular content area 5 etc* 

*4. To hold the attention of listeners in oral reports by speaking audibly and distinctly, 
adjusting volume of voice to size of room and group, varying tone and rate of speech 
for emphasis, and maintaining eye contact with listeners (This objective can be 
evaluated by the reaction of the listeners*) 

5* To maintain standard classroom usage patterns practiced at preceding levels as indicated 
through speaking and to add others to be practiced orally (The secret of changing usage 
patterns is in changing the ATTITUDES of students; ''nagging” and constant correction 
tends to discourage and inhibit the child who habitually uses the non-stanriard pattern.) 
Guiding the students to desire to change habits is a difficult and sometimes discouraging 
task* Perhaps the most effective method is to convince them that there are varieties 
of usage rather than a "correct" or "incorrect" pattern; that the occasion determines 
the variety to be used* Using this approach may help to motivate those with non- 
standard patterns to add a pattern of usage which is acceptable in the classroom even 
though they continue to use the non-atandard on the playground and at home— if that is 
the pattern used by other members of the family*) 

B* Suggested Activities 

1* U6e of pleasant voice, good posture, and distinct enunciation 
2# Participate in class diBcuseionr, group and coonltteo meetings. 

3* Emphasize particular statements with tone of voice and adequate gestures. 

<i* Use outline in preparation o * '"'al reports, 

5* Supplement outline with pictures, clippings, graphs, etc. 

6* Plan an interview. 

7< Present an amusing anecdote or incident to the group* 

8* Challenge a student or students to open forum discussions* 

9* Note differences of speech in colloguial expressions and dialect* 

10# Participate in panel discussions and debates, 

11* Pretend to be a famous person and tell exciting things about your life. 

12# Discuss persuasive words used by salesman and office seekers* 

13* Express personal opinions and substantiate them with documental sources* 

I*#* Give a demonstration talk on how to build or create something* 

15* Hake a list of troublesome usage problems which are mo vt commonly observed by individuals 
within the group. (Preparing the list will, of course, be guided by the teacher who 
through liatening to students will have identified the most common non-standard usage 
patterns*) In addition to those listed at level Five (see Level Five, B. 13), the 
following will probably be needed: 

blow, blew, blown lay, laid, laid teach, lewrn 

lie, lay, lain fly, flew, flown speak, spoke, spoken 

steal, stole, stolen 
(others as needed by group) 

Those usage patterns to be str- ssed sho\»ld be poated in a prominent piece in the class- 
room and much oral practice planned for their use. Learning to conjugate verbs will not 
change usage habits; tha standard pa. tern cust be "heard" and "repeated" by the student 

•any tines* 



LEVEL SEVZN 

Spf/aJclng at Level Seven should reflect results of acquiring skills taught at preceding lerel 
(these should be checked by the teacher)* The fact that students have had much practice on 
troublesome usage patterns does not guarantee that all have mastered the standard pattern; such 
oral practice tist coE*ini<e at Level Seven* 

The ala at this level should be to assist students in oiyanlzing * heir thoughts before speaking 
so that they are better able to communicate orally. 

A* Objectives 

1* To continue to indicate refinement in speaking skills introduced and practiced in pre- 
ceding ievjle (The teacher muat be familiar with these skills and should diagnose and 
evaluate individual levels of achievement before planning i program for speaking at 
Level dsven*) 

2* To indicate in opeaking activities that thoughts hsve been organized to accomplish a 
- definite purpose: to inform, to persuade, to make oral book reviews, or to entertain 
To accept the fact that atanc "d usage is appro; 'late for the claesroom and to use the 
standard usage patterns practiced at preceding levels (aee Suggested Activity 6) 

*»• To cm new words leaned through listening and reading to onrlch one 1 a vocabulary to 
make speaking both informal and formal K>rt effective (Ms does not mean M blg words" 
to aho^ off but a variety of synonyms and antonyms, descriptive words, and active verbs.) 
5* To speak ^jdibly and distinctly in nil speaking activities a? that listeners esa hear 
and underatarvd what is spoken 



B. Suggested Activities 



la Diacussions 
&. Formal 
b. Informal 

2* Oral reading of both prose and poetry 

3. Oral reports and book reviews 

Panel discussions by students who have read the Earae book or works by the sane author 
5* Oral practice on troublesome usage patterns (see Suggested Activities for Levels Five 
and Six) 

6. Hake a group analysis of speaking needs of the class and set up standards of 

achievement* (Although teacher guided, this is more effective if it is a group activity 
rather than a set of standards imposed on the group by the teacher.) 



LEVhL EIGHT 

Skills introduced and practiced at preceding levels will need further development and refinement; 
thus, the teacher should refer to them early in the school year, evaluate individual performance 
on these akilla, and plan a definite speaking program on the basis of student performances. 

Etophnais at Level Eight should be given to improving tone qualities of the voice, to diction, 
enunciation, and pronunciation through planned speaking activities an veil as to such informal 
activities as answering questions in classroom activities. 

A. Objoctlvee 

1* 7b continue practicing those skills introduced at preceding levels which have not been 
mastered and Indicate through speaking activities progress toward mastery 

2. To demonstrate through oral reading or reporting the ability to apeak in a well modulated 
voice using the proper pitch, inflection, and tone quality to be pleasing to listeners 
and to accomplish cue's purpose for speaking 

3* To give an oral book review which explains the author's purpose; i.e., the main issues 
or theme rather than to "rehash" to plot of the book 

*»• TO Indicate in speaking activities a discriminate choice of words appropriate for a 
particular type of activity; formal or informal 

fi« Suggested Activities 

1. Discussion? 

a. Formal (prepared panel) 
b* Informal (spontaneous) 

2. Oral reading 

3. Oral reports and reviews 

4. Description of places and persona using vivid, precise, and colorful vocabulary 

3. Sn—eri ration of reading and listening activities 

6* Memorisation of favorite poems or passages iron literary works 

7* Make a group evaluation of speaking weaknesses; prepare a let of standards to be 

achieved; Bake periodic cheeks to see if progress is being Bade* (Again this should be 
teacher directed but not teacher dictated.) 



LEYLL HIKE 

Students at Level Nina should have developed to a mAnimua degree and to the level of their 
ability the skills necessary to communicate their thoughts orally* Plans should be Bade to 
provids varied experiences In speaking so that the g*u11s can be improved. Teachers at this 
levtl should refer to ekill6 introduced and practiced at preceding levels. 



A* Objectives 



erIc 



1* 1b perform speaking skills Introduced at preceding levels with a minimum degree of 
mastery (These will continue to be practiced in succeeding levels.) 

2* To recognise and uae standard usage patterns ;'n ALL classroom speaking activities 

(Much ora 1 , drill may continue to be needed by Udiilduale on usage pet terns practiced 
at preceding levels*) 

3* Is dramatise passages of dialogue in fiction in such & way that understanding of 
charscters is indicated 

h« 1b detect and identify dialects of different areas of the country through listening to 
others 1 speech sod through reading; e.g. , HDCKLE2ERA f FINK 

5. To demonstrate the ability to hold tha interest of listeners in Ldrtng oral reports or 

book reviews ; ° 

6. lb know and use the basic parliamentary rules for conducting or participating in 

business meetings ££) 
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B. Suggested Activities 



li Social conversation: 

a. Formal (introductions) 
b* Informal (peer group conversations) 

2. Discussions: 

t»* Formal (debate** , panel discussions, oral reports) 
b • Informal (spontaneous classroom discussion) 

3* Social courtesies: 

a. Introductions 

b. Oral social amenities 

c. Giving directions 
Conduct interviews: 

A student may interview another student (employer) for a summer job, 

5, Parliamentary procedure: 

a. Robert’s Rules of Order 
b • Officers (duties of) 
c. Conduct business meeting 

6, Summarise a lecture, a book, or magazine article, 

7, Read orally from stories and poems following preparation, 

8, Dramatime stories, poems , and plays. 

9, Give etpeeches: 

a. Tape recorders 

b, Correct speech errors 

10. Give sales talks to persuade listeners to purchase some product} other members of group 
list reasons why they would not purchase the product on the basis of the sales talk. 

11. Describe varieties of art: 

a. Personalities 

b. Places 
c# Pets 

12. IndividurJ, oral practice on troublesome usage patterns. This should be an individual 
activity since all students in the group will not need the practice. To be effective 
in changing patterns, it must be oral practice) filling blanks on a worksheet will not 
change the students 1 usage patterns* They may XNOV the acceptable form but habitually . 
use the non-atandard. Attitude has much to do with changing the pattern* It is hoped 
that the positive rather thai negative approach has been ueed in preceding levels and 
will continue to be used so that students do not develop unwholesome attitudes and 
refuse to change usage patterns* Recognition of varieties of usage and appropriateness 
of varieties by students will sccoapllsh mors than constant correction and criticism. 

Tapes prepared by teachers on which questions are asked, spaces left for student oral 
response in another tense of troublesome verbs, then sccep table form given by the 
teacher can be used with individual or small groups using headphone# making this practice 
an individual project for those who need it| thus, an entire grorp Is not subjected to 
praotlce which they do not need* (Each teacher might prepare a tape piovldlng practice 
on perhaps four specific troublesome usage patterns; these could be kept in office of 
department chairman and checked out by the teachers as needed.) 



LEVEL TEX 

Students will reach Laval ?on with varying individual degrees of mastery in all speaking *111# 
Introduced at preceding lavala, The teacher should become familiar with those skills and through 
both formal and informal speaking situations rate the performance of individual students, 
b^biiii at aval Ten should be on refining all speaking since few if any new ones will be 
introduced* Much guidance will be needed to help students to become more articulate, to further 
develop their ability to expreeu thoughts aloud in an organised manner, and to encourage students 
to desire to improve speaking skills* 

Objectives 

It 1b indicate through ALL olnssroom speaking activities the ability to speak in suffi- 
ciently audible and distinct touts to be heard and understood by other members of the 
olaea 

2* To be able to express ideas In ap p r opr i ate, exact, and vivid language 
>, To make an oral presentation which Indicate# organisation of thought | authenticity of 
foetal and responsibility which listeners may expect| 1,#,, logical organisation which 
cam be followed, vocabulary suitable to listeners, reasonable length to permit intent 

listening 

H, TO know that varieties of mange do exlet but to use thet variety which is appropriste 
for the claaarooa in all speaking activities 
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6. suggested Activities 

1. Planned group specking experiences: 

a. Analysis of speaking needs of group and standards set up by the class tor improvement 

b. Student panels which require preparation, cooperation, and participation to achieve 
a common purpose 

c. Tapes of group discussions, panels, "buzz sessions 1 ', choral readings, prose and 
poetry readings, and dramatic production for evaluation? le-tape to correct 
weaknesses 

d. Participation in informal and group discussions involving group techniques and 
methods of direction cooperative thinking 

e. Informal play reading and classroom dramatization 

f. Choral speaking activities 

g. Social drama for improved insight and understanding of various points of view 

h. Class prepared chart to b used in a self-survey of attainments in speech habits 
2* Manned individual speech experiences: 

a. Individual lists of errors in usage and check sheet for self-evaluation kept in 
notebook (iee suggested Activity 12, Level Nine-Pagei4) 

b. Individual speaking practice? 

1) Announcements 

2) Oral reports from individual research and reading 

3) Requests for directions and information 

4) Instructions for following directions 

5) Interviews a_id conferences 

6) Introductions: family neabers, friends, fellow students, and speakers 

7) Personal experiences 

8) Oral presentation of prose and poetry selections 

9) Informal piny reading 

10) Member of panel or group discussion 



LiVEL ELSV3* 

At Level Eleven emphasis should be placed cn organizing thoughts before speaking* Adherence to 
accepted speech patterns end amenities c»f speech in both formal and informal speaking should be 
required since these skills have all be«o introduced and practiced at preceding levels. The 
teacher should refer to these levels anc begin the year with evaluation of individual speech 
habits after which the speaking program is planned. 



A. Objectives 

1. Ifo new skills ar^ introduced at this level? thus, those listed at Level Ten are also 
Objectives at Level Eleven (See Objectives, Pagel4). Students should be *.ware of these 
objectives and have many guided opportunities to refine and further develop them to the 
level of individual abilities 

?. Audible and distinct speaking in classroom situations should by this time have become 
habitual and should be required. Much emphasis at Level Eleven should be placed on 
organizing before speaking effective presentation (evaluated on reaction of listeners), 
diction, and truth and validity of statements in formal speaking activities as well as 
in classroom participation i 



B. Suggested Activities 



o 
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1* Planned group soeaking experiences:: 

a. Analysis of speaking needs of nhe group and standards set up by the class for 
improvement 

b. Panel discussions on topics pertinent to material designated for Level Eleven 

c. Participation in both small an<t large discussion groups which avoid the pitfalls 
of discussion 

d. Occasional organized class activities which follow parliamentary procedure 

e. Experiments in American dialects which emphasize character portrayal and geograph- 
ic al/cultu nil backgrounds 

2. Planned individual speech experiences: 

a. Individu.il liets of errors in isage and check sheet for self-evaluation (See 
Suggested Activity, Level Nine, Pag«l4) 

b. Individual speaking practices! 

1) Oral reports 

2) Extended definitions 

3) Parliamentary procedure 

4) Explanation of a proceeo 
Persuasion to a point of view through logical reasoning 
Persuasion to a point of view throu£t emotional appeals 
Condensed statements of the central idea as found in reading and speaking 
Experiene&ts with voice pl*cp*ent, Inflection, and body movements 
Practice phrasing in orid iv^ng to secure different effects 
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LEVEL TWELVE 



Level Twelve culminates the sequence by cone tent insistence on all speaking skills stressed at 
previous levels. Teachers at this level should become faviliar with what has been attempted at 
preceding levels and, through the use of a check a;ieet, evaluate individual speaking performance 
on the basis of this. Specific plans should then be made for act? cities *hlcb will help students 
to overcome weaknesses and to refine their speaking skilly to the level of individual potential. 

A. Objectives 

1. The chief objective e t Level Twelve is to demonstrate through ALL speaking activities 
that the skills introduced and practiced at preceding levels have been mastered to the 
level of students' abilities. (Although all student,© at this level will not display the 
same degree of performance they should terminate Level Twelve sufficiently articulate to 
be able to communicate their thoughts in an organized, logic il, and audible manner.) 

2* Tb indicate in ell classroom speaking activities knowledge of and habitual use of 

fl*vidard usage patterns with tha realization that non-standard patterns will be a handi- 
cap in both social and business situations 

}• Tta know and demonstrate that a speaker has the responsibility for accuracy of inform- 
ation and for correctly documenting information borrowed froci others (as in writing) in 
statements of opinions and Ideas 

B. Suggested Activities 

1. Planned group speaking activities: 

&, Analysis of speaking weaknesses of the group and a cooperative class criteria for 
all speech situations in the cl&s-sroojt 

b. Informal group discussions based on literature, outside reading, radio ani 
television programs, movies, current events, end personal problems 
c* Round-table or panel discussions to present different points of *iev about litera- 
ture or issues of current interest to the class In which students must; 

1) Practice social amenities in informal discussion* 

Z) Adhere to the conversations of planned discussion. 

5) Control one's emotional responses to differences of opinion. 

*#) Acquire a background of relevant information before spesking. 

5) Express one's ideas clearly and persuasively. 

6) Observe standards of acceptable English structure and usage* 
d* Practice correct parliamentary procedure by having students: 

l) Practice the roles of the various officers elects or appointed to conduct 
different types of meetings* 

Z) Deliver committee reports* 

}) Stats motions. 

k) Recognize the right of others to speak. 

Zm Planned individual speech activities: 

e* Constant self -evaluation of items listed on individual liist of errors or pronuncia- 
tion, diction, usage, etc* (See Objective 12, Level Nine, Page 

b. Interviewing— using real or simulated situations that students have faced o;- will 
fact, such as finding speakers for a program, applying for a position, interviewing 
guest of the school 

c. Give directions to another student or to a guest about sc^wl regulations, fire 
drills, cafeteria procedures, use of materials* 

d* Explain bow to sake or do sore thing. 

e* Define clearly and exactly the vocabulary from reading and other language experi- 
ences and technical terms from literature and other school subjects* 
f* Stat^ reasons for certain procedures o. lines of reasoning or conclusions, using 
current events, editorials, controversial paasrgis In literature or history or 
personal problems. 

g* Sustain a point of argument by illustrating throjgh the use of appropriate selec- 
tions from a text* 

h* Glvr movie reviewe, book reviews, criticisao cf radio and television programs 
or soviet* 

1* Summarize effectively by throwing the weight of evidence on the major point >r 
two to be retained or stressed* 

j* Describe a person, place, or Incident to create i single Impression or mood, 
k* Practice desirable voice standards, using as guilts the class critsrls 
1* Practice oral reading with proper Intonation, expression, phrasing, and empbisls 
so that others enjoy listening* 
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kindergarten through level twelve 
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KXXDZROARTEH LEVEL 



PRE-READING 



Tli* kindergarten program, a total rtadineaa program, h«lps build a foundation for reading 
through informal and varied experiences baaed on tha needs and abilities of five-year-olde. 

program provides tho rich experiential background to la,' i tha child into tha formal 
raadlng of Level Oaa. 

Efforts should ba sad a to promote an interest in books and an appreciation for literature* 

A« Objectives 

1* To tell about pictures, etcri.ee, and experiences 

2, To develop desire to read 

3« 16 Increase attention, span 

4, To ba able to follow simple directions 

5* To be able to speak clearly in simple sentences 

6* To use self expression 

7» To use self control 

8* TO be able to recognise likenesses and differences (e*g«, eisee, objects* opposites) 

9* To increase vocabulary 

10* To make a simple projict following e logical process 

11* To tell about pictured and ideas in sequence 

12. To see meaningful ideas and interpret picture stories 

13* To develop visual and auditory discrimination 

14. To use left-to-right eye -movement (see Activities 14, '5 below) 

15« To develop hand-eye coordination (e«g« , catching a ball, working pusn1.ee, string beads) 
16 . To be able to aamooiate meaning with printed symbols 
17* To manipulate materials and books 

l8* To respond creatively to poetry and prose through art, dramatics, and rhythms 
B* Suggested Activities 

1* Draw, paint, or finger-paint plotures to Illustrate objects or action. 

2* Dramatise a story the teacher has read or told* 

3* Put together a pioture-stoiy pus ale to shoe sequence of events* 

4* Oms rhythmic activities in response to a etory* 

3* Cut and paste pictures from mr~Aines to illustrate the classify!, j ol objects (e.g*, 
animal*, toys, etc*), 

i* Xake booklets by making or cutting plotures to organise understanding of a new 
experience. 

7* Hake objects with clay, 

8, Fold in •quires and color pictures in folded areas a large piece of paper* 

9* Ome materials from the language Arts Readiness Kits to illustrate stories, to see 
llkeneeses and differences, to recoils# Initial sounds, etc* 

10, Cut, color, and paste pictures to make a large mural* 

U, Lean flags rplaya and reepomd to poetry, 

12, Retell a story, following sequence of events* 

13* Observe t ea ch e r label original picture stories* 

lb. Ob se rv e amd listen to teacher r lading am experience chart story (observe left to 
ri^t sweep), 

13* Recite flags rplaya a a "Left, Right", "Hire la a Ball*" 

16, Oms pmppete to dramatise a etory* 

17, Straw or paint pictures to show sequence of a story* 

l6, Oms bulletin board to display titles of books or e storybook project* 
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LEVil ONE 



Level one marks the beginning of the formal developmental program in reading. 

Efforts should be made to develop appreciation for children^ literature - 

A, Objectives 

1. To participate as needed in an extension of the Kindergarten Level pre-reading program 

2. To begin the process of reading the printed language 

3. To be able to follow directions 

4. To move the eye along from left to right in rhythmic sweeps 

5. To move the eye along easily from the end of the line to the beginning cf the next line 

6. To be able to read without finger pointing 

7. To be able to read silently without lip movement 

8. To develop ability to work in a group or independently 

9. To use pictures, configuration, and context clues 

10. To read new words with use of phonetic aids 

11. To recopiize words through association, likenesses, and differences 

32. To use single consonant sounds in initial, final, and Ledial position as an aid in 
decoding words 

13. To recognize compound words 

14. To recognize word variants fortted by adding "8" 

15. To recognize simple contractions 

16- To recogaize possessive fores of words 

17* To recogilze pronouns 

l8. To find the main idee, draw conclusions, predict outcomes, and recall story sequence 

19* To associate related ideas 

20# To relate story to personal experiences 

21* To differentiate between real and make believe stories 

22. To read both silently and orally for meaning 

23* To read orally, in an expressive voice, free of strair. 

24. To be able to locate words that express certain ideas 

25. To pronounce and enunciate clearly 

26. To read and enjoy creative stories 

27. To enjoy literature read by the teacher and that read Independently 

28. Rezo&iize and enjoy sequels to favorite stories 

B. Suggested Activities 

1. Draw or paint a picture Illustrating descriptive action or color words. 

2. Dramatize stories read. 

3* Fold paper to make a booklet of plcturer to show sequence of events In a story. 

4. Respond creatively to prose through rhythms. 

5. Arrange words under appropriate headings for classifying. 

6. Make objects with various medial label these objects. 

7* Kaks c booklet of initial consonant sounds and match pictures to consonant. 

8, Fold paper in squares, drew r picture in each space and identify the beginning sound. 

9* Draw or paint objects related to a etory, in text or library book. 

10. Make a mural illustrating a story. 

11. Compose a simple rhyme. 

12. Tell different endings to s favorite story. 

13* Display reading projects on bulletin boards. 

14. Kaks s list of compound words. 

15* Maks a contraction chart. 

16. Os* puppets to tell a MAKE-BELIEVE etory. 

17* Read a favorite story to another firet-grade class. 

18. Read and tape a story. 

19. Illustrate a story, using a shoe box and modeling clay. 

20. Make paper machl objects to illustrate an experience chart story. 
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LEVKL TWO 



I.vel provides for the sequential development of the basic leerninga in reading which have 
been Introduced in the piuceding levels. 

Efforts should be made to develop appreciation for the many types of children's literature. 

A. Objectives 



!• Tt> expand reading skills ss presented in the preceding levels 

2. To be able to rapidly recognise basic sight words 
3* To be able to follow directions in sequential order 
4. To increase reading rate 

5# To acquire the habit of using books in order to explore content areas Ce.g. , 
studies, mathematics, and science) 

6. To recognise and identify all consonant sounds and blende in words 

7. To apply two and three letter initial blends as an aid in decoding words 

< 5 . To ecognire and identify the sounds of vowels 

9* To arrange words alphabetically to tae second letter 

10. To develop new clues to word recognition: 

a. Silent letters 

b. Position of vowel or rowels in word 

c. Vowels followed by r, v 9 and 1 

d. Consonant and vowel digraphs 

e. Koot words with endings (y f ly, er, est # changing y to i, doubting final 
consonant, possessive*) 

11. To identify synonyms, homonyms, and antonyms 

12. To recognize story or plot structure 

13. To b. «bl» to porc.lv. relationship, in aat.rial r.ad (tia., plac. sequence, 
causa -effect) 

14. To interpret implied meanings 

15* To recognize emotional reactions and motives of characters 

lo. To read extensively, both silently and orally, for pleasure and information 

17. To read aloud fluently, with expression, after preparation in. silent reeling 

18. To be able to locate information and ideas in reading material 

19. To read original stories 

20. To discover new inttre^tu through books 
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B. Suggested Activities 

1. Illustrate parts of a story. 

2. Dramatize emotional reactions. 

3. Kake a roll movie to show sequence of events in a atory. 

4* Respond to a poem with rhythmic activity. 

5* Dramatize a story using puppets. 

6. Arrange words in alphabetical order. 

7. MJce a w>’“d bick of descriptive words and phrases— a picture followed by ae awny words 

and phrases ss are applicable. * 

8. Make vowel booklets. 

9* ?? U * W#r 11110 8qu * r *** * picture in each space and identify the vowel sound. 

10. Play vowel and consonant blend "bingo*. 

11. Illustrate a story or book which has been read independently. 

12. Paint a aural in comic atrip form to illustrate a story complete with characters 
speaking in "balloons". 

13. Compose rid die a and read to class. 

14. Chang* the ending of a atory or bock that has been read independently. 

15* Follow directions, using recording* (e.g., Lietan and Do records, Talking Alphabet, etc.) 

16. ffae ptetionary, childcreft, supplementary science and social atudies books to find 
information. 

17. Plan ard pretent a flannelgraph story. 

1$. Kake buii.vt.Li board display to arouse interest in books. 

19* Have individual conferences with the teacher regarding personal readier. 

20. Reed and tape a story. 
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LEVEL THREE 



level Three represents a period of traneitioa to greater independence in reading in the basic 
readers and in a diversity of other materials, 

Efforts should he mde to develop appreciation for the many different types of literature. 

This level also introduces new reading skills and refines reading abilities initiated at 
earlier levels* 

A* Objectives 

1 . To utilise t’ > )arts of a booki 
a* 'Hie titl ^age 

b. Table of ontcu.t* 

c. Index 

d. Glossary 

2* To examine Materials for clarity of meaning and accuracy of expression 
3« To interpret reading material effectively 

4* lb choose the correct meaning of a word from the clues in the content 

5. To apply audio and visual principles of syllables and accent marks using the vowel 
as the clue 

6* To arrange words alphabetically to the third or fourth letter 

?• To recognise the structua' analysis of root words with prefixes and suffixes added 

8, To recognise compound words 

9. To read in thought units with greater ease and understanding 
10* To recognise the main Idea of a paragraph 

11. To make inferences and judgments, perceive relationships, draw conclusions, and 
generalize 

12# Tb interpret emotional reactions of story characters 
13* To perceive interrelationships of story characters and events 
14. To read various materials, chosen for Individual enjoyment and ability 
13* To read aloud with a pleasing voles* 
a* Pronounce words correctly 

b. Enunciate clearly 1th naturalness of expression 

c. face the audience while reading and look up occasionally 

16* To adjust the speed of reading to the type of material being read: 
a* Skim for main points 
b* Reed slowly and accurately for details 
17. To read orally original written material 

B. Suggested Activities 

1* Use resource material to locate additional information about a topic* 

2. Discuss expressions and phrases end retell in own words* 

3. Panto® ice stories to Interpret characters and plot of a story, 

4. Make a list of synonyms* 

3* Maks an individual diet ionary i 

a. Arrange words In alphabetical order* 
b* Separate words into syllables* 
c* Add accent marks. 

6, Have spelling game with one child spelling a root, word and the opponent adding a 
prefix or suffix. 

7* Maks list of compound words and accent the proper root word* 

8. Give puppet show* 

9. Malm ides la given and each child adde a sentence, in sequence, to tell a story* 

10* Write a paragraph or story analogous to story in hook (e.g», use electric lights 

instead of candles)* 

11* Maks a diorama. 

12* Share individual reading with class by oral reports or chalk talks. 

13* Dae flannel board figures &i a story la being told or read. 

14* Maks bulletin board display stressing world travel books or some other theme* 

13* Plan end present a play* 








LEVEL TOUR 



Level Fear reading leads to application of the basic word skills of previse levels to wider 
sjvi deeper personal reading experiences in the content areas* 



A. Objectives 



1 . 



2 . 



3. 



4 . 



5 . 



To be able to identify the sain idea and the exporting details in a story: 

a, Motives of character 

b, Cause and effect 

c, Hood 
a. Plot 

To be able to read various types of nateriala at leisure tine with pleasure! 



B. 


Fairy Tales 


i. 


Fables 


b. 


Tell Tales 




Biography 


c. 


Mystery 


k. 


Social Studies 


d. 


Adventure 


1. 


Science 


e. 


Legend 


m. 


Arts 


f. 


Poetry 


n. 


Hobby 


«• 


Hero Tales 


o. 


Religion 


h. 


Folk Tales 






To 


acquire the ability to read 


for many purpoees: 


4* 


Information 







b. Self-preservation 

1) Safety 

2) Health 

c. Enjoyment 

To apply basic word skills to attack reading probleae: 
a* Pattern of accent of compound words 
b« Pattern of accent in words of two or acre syllables 
©• Words having two accented syllables 

d. Soft vowel sound in un -accented syllables (schwa) 

e. Context clue to accent (re 1 cord and re cord 1 ) 

f. Extension of additional prefixes as ua- f dis-* la-, re-, And suffixes as y, 
-less, -er, -let, -ful, -teen, and -th 

g. Technical vocabulary in all subject areas 

h. Adjustment of reading speed 

To use aisple library resources to attack reading problems: 

a. Maps 

b. Crap) a 

c. Pronunciation key (dictionary) 

d. Pictures 

e. Arithmetic symbol a 






f. Approximate location of beginning letter (dictionary) 

g. Guide worda (dictionary) 

h* delection of right meaning (dictionary) 

I, Selection of root word (dictionary) 

j, Simplified use of encyclopedia an^ supplementary books 

k, Card catalog (introductloe) 

l, Library rules 

To be able to identify at least three community problems through reading about them 



B. Suggested Activities 




1. Drama ties atory char sc te re* 

2. Locate poems on s given theme. 

3» Clip Items of newspaper interest. 

h. Choose words with the schwa syllable from a paragraph, 

5* Clap out accent pattern. 

6. Use glossary for mew meanings. 

7, Look up guide words for a specific word in the dictionary, 
o, rind root word of a derived word la the dictionary, 

9* Collect items of Interest pertaining to school activities, 

10, Bead stories about elephants, pets, or femily life— give short reviews on these stories. 

11, Plan s book exhibit for national Bo, Week. 

1 2. Boys compile a list of poems entitled rr Poema for Boyc/*, 

13* Girls compile a list of poems entitled '’Poems for Girls*'. 

1^. Reed poems to show how s poet creates pictures with words. 

13. Make s small anthology of favorite poems. 

16. Form s poetry club, 

17, Maks a fries* to depict pert ol a story, 

lo. Draw pairs of pictures to Illustrate that meanings control accent (re* cord -re cord'). 

19* Choose s favorite story* Use pictures to make a television play. Make a television 
set from s box, put pictures on roller* 

20. Make posters to mdraitlme s book. 
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LEVEL FIVE 



Level Five reading leads the child to appreciate various authors 1 stylea, to relate ideas, and 
to develop simple library techniques. 

J. Objectives 

1. To relate ideas within a story and from 6tory to story orally or in written fora: 

a. Time a. Cauee-offect 

b. Place f # Context clues 

c. Analogy g, Creative extension of ideas 

d. Source 

2. To compare various authors' styles orally or in written form through the year; 

a. First-third person e. poetry 

b. Proverbs f„ Repetition 

c. Rhyme of sentences g. Foreign words 

d. Rhythm of sentences h. Plot development 

3. To read to explore every area of interest: 

a* Myths 

b. Autobiography 

c. Civic affairs 

d. Areas included in Level Four 

To use library for simple research: 

a. Maps 

b. Graphs 

C • Charts 

d. pictures 

e. Atlas 

f. Almanacs 

g. Periodicals 

h. Supplemental books 

i. Pronunciation keys in glossaries 

J. Index topics, subtopics, cross references 
k. Encyclopedia guide words and cross references 
1* Two-level outline 

a. Notetaking 

n. Bibliography (author ana book title) 

5. To use additional suffixes and prefixes to widen vocabulary 

6. To read in order to compare views on at least three current national questions 

B» Suggested Activities 

1« List time-place sequences. 

2# Compare characters and/or story plots. 

3. Hake time line for historical stories. 

4. List words found in myths which we use in tod era times and those no longer used. 

5# Note words used more exclusively in one subject matter field. 

6. Hake scrap book of clippings on a special interest. 

7. Draw pairs of jictures to illustrate that meanings control accent (re ’cord-re cord 1 ), 
o. Locate on map the setting of • story. 

9« Liet words using a common syllable or prefix or suffix, 

10« Read teacher*, simple directions in phonetic writing. 

11. Write name in phonetic writing' 

12* Writs several, meanings for each: bay, hand, pack, run, set. 

13. Find or write sentences whloh change meanings when punctuation ie changed. 

Max* clothes ,?in ioll characters for Book Week. 
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LEVEL SIX 



Let«l Six contributes to * continuous sequential growth in basic understanding, 
positive attitudes toward reading for pleasure and inloraaticn. 



skills, and 



A, Objectives 



1* 1)0 be ablt 40 identify content material orally or in written fora to: 

a« Group questions 
b» Personal needs 

c. Social needs 

2« To be able to contrast content naterial viaich is: 
a* Biased — bon -biased 
b* Tac t— op in ion 
Ci Relevant— irrelevant 

d. Ltgi cal— illogical 

To be able to differentiate content naterial which appeals to: 

■ • Sensory perception 
b< Basic drives 

4* To recognise and Identify techniques in various materials* 
a* Personification *, Slalle 

b, Irony f, Alliteration 

c, Exaggeration g, ?un 

d, Metophor h, Coonatopela 

5. 1* contiaM to r»«d tarioue typ.. of literature tdiicb appeal to iodirtdual interest! 
a» Hletorical uovel 

b. Essay 
c* Carvers 
d. Newspaper 

#• Fiction and non-fiction 

6. To be able to use expanding vocabulary In all content areas: 

»• Pronunciation keys in various dictionaries 

b. Pattern of secondary accent, unaccented syllable, priaary accent 

c« Adaption of meaning to sentence context and key words in related subjects 
<*• Technical vocabulary of all subject areas 
•• Use of prefixes and suffixes 

?• To continue to use the library for simple research: 

a * Card Catalog— Subject card, Title card, Author card 
b* Naps 

c. Graphs 

d. Charts 

•* Pictures 

f • Atlas 

g« Almanacs 

h* Periodicals 

1« Encylopediaa 

8. So b* »bl» to Identify tbrouib r*«dU< at least thr*. reeponelbllltlea to eoelety 
B* Suggested Activities 

1« Hots sensory percoptive words* 

2. 6Ute lo«ioel coo clue loot, to ea aaflaleb^l etory C'Storlee for uee In the OleeeroorfTtEA). 
;« Beoo^lM figurative speech. 

Draw cartoons to Illustrate figures of speech* 

5. CoWare t’ * period in an historical novel with sod era tines* 

*• Investigate requirements for preferred careers* 

7* Chart sequence of selected stories* 
o* Learn technical tares used in oontent areas* 

9* Collect pictures related to current reed Inge. 

10. Utilise encyclopedias and other resources to supplement information. 

U. Dramatise a story* scene, or incident* 

12. Exhibit library book jackets* 

13* Bare a Book Fair, 
lb. Fora a Book Club* 

13* Prepare a Radio (jIi Program* 

16* Hake a airU depicting a favorite story* 

17* Have a "top ten" book Uat for the week or aonth. 
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LEVEL SEVEN 



The exposure of etudente to literature at Lei el Seven ia intended to dare lop further the 
appreciation for good literature which has been fostered at preceding levela. 

El&pharie will be placed on the short fttvry, poetry, and short playe. It is desirable that 
the students be presented this material on the level of appreciation only; they should not be 
burdened with total analysis of style, purpose, and literary techniques. Selections of literary 
texts should te within the experience and maturity levels of students at this level. 

ihe use of addition** and more technical reference material than at preceding levels should be 
introduced for individual study projects. 

A. Objectives 

1. To be able to discuss to the level of one r s ability a short story, play, or poem on 
the basis of theme, author intent, chuacteriiation, character bo ti vat ion, plot, 
and setting 

2* To be able to obtain and record information froa library resource materials: 
a* Encyclopedias 

b» Header’s Guide to Periodical Literature 

c. Dictionaries 

d. Non-fiction works 

3. To be able to read a newspaper and news saga rice for information: 

e. Front page of news stories 

b. Editorials 

Ci Current world news 
d. Local news 

4. To refine basic reading skills learned at preceding levels and develop skills needed 
for more mature reading such as: 

a. Ever Increasing sight vocabulary 

b. Word attack skills using prefixes, suffixes, context clues, etc* 

c. Clues and inferences to characters and plot 

d. Vocabulary of technical words for subject matter areas 

Interest in adding unfamiliar words, encountered in reading, to vocabulary 
f» Improved comprehension 

B, Suggested Activities 

1. Introduce the unit as a whole (motivational activities) 

2* Introduce student to genre (example: the abort story) 

3* Introduce student to techniques of browsing 

4. Introduce literary terminology (plot, character, setting, etc.) 

5* Introduce student to footnotes and glossary to increase vocabulary skills 
6. Content* 

a* Short story: 

1) Suggested procedure! Do not totally analyte stories unless the climate of the 
class warrants this practice. Acquaint with short story terminology and 
discuss* 

2) Suggested author e: (Choose stories appropriate to this age group.) 

a) Poe, Edgar Allen 

b) AX80T *S FABLES 

c) Stevenson, Robert Louie 

d) BEOWULF 

•) Tburber, James 

f) Irving, Washington 

g) Lamb, Charlie— TALES TOOK SHAKESPEARE 

b. The noveli TOM SAVYZS— Clemens , Samuel (options! activity) 

7* Poetry 

a. Suggested procedure: Present poetry to students; allow them to browse through them 
on their own | discuss for enjoyment only. 

b. Suggested choicest 

1) Any good Mythology 

2) Psalm selections 

3) Soog of Songs 

4) Alfred Noyes, "The Highwayman* 

c. Acquaint students with the stylistic differences between modern and traditional 
poetry. 

d. Mews media: 

1) Msgaalnee 

2) Newspaper 

a. Library orientation (Thie ia usually provided by the eUff librarieae.) 
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LEVEL EIGHT 



The purpose of teaching literature at Level Eight ie to further develop literary appreciation 
auad to introduce the etudent to more fo real analyses of style, content, literary devices, 
figures of speech, and point of view than at previous levels* 

It ie recommended that enphacis he given to motivation and appreciation of literature and that 
formal testing on literary concepts and details over selections be used judiciously. 

The use of library research material and outside sources (newspapers, news magatinee) is to be 
broadened so that a student can obtain desired information and understand world events. 

A. Objectives 

1. To be able to read and dincuss a short story, play, a.id poem with an analytical 



2* To be Lble to compile an expository paper, of two pages, using one main reference 

source and three supplementary sources. (The paper should have a brief bibliography. 
Total maotery of compiling a bibliography is not recommended at this level.) 

3. Tb further refine basic reading skills taught at preceding levels and to understand 
that one* a reading improves kith practice in reading and with instruction in reading; 

a. Word attack skills 

b. Vocabulary 

c. Comprehension 

B. Suggested Activities 

1* Introduce the unit am a whole (t >tivational activities). 

2. Continue introducing varioue types of literature, 

3* Introduce literary terminology applicable to tils level. 

(To* all appropriate available audio visual aide for maximum unit effectiveness. 

3* Continue usage of glossary, footnotes, and index references. 

6. Content! 

a* Short story! 

1) Analyse abort stories to the extent of class comprehension. 

2) Introduce unf wilier terminology and discuss. 

3) Suggested authors: (Choose stories appropriate to this age group.) 

a) Hawthorns i Nathaniel 

b) London , Jack 

c) Doyle , Arthur Conan 

d) Hale , Edward— "Han without A Country" 
s) O'Henry (Vm. S. Porter) 

b* The novel (Refer to Priority List) 
c . Poe try i 

1) Suggested procedure; To begin unit, real a selection to students, discuss and 
allow students to make their own selections for reading (oral, if student 
volunteers)* 

2) Suggested choices; 

a) "Song of Roland" 

b) "Evangeline" , Longfellow 

c) Any good anthology 

3) Teach students the stylistic difference between modem and traditional poetry, 
b) Acquaint students with poetic terminology. 

d* Noc-flotloni 

1) Biography 
2} Autobiography 
3) Historical 
b) News madia articles 

?* Keep log of personal opinions about what one has read. 

6. Keep a notebook of newly-learned words. 



approach on the basis oft 

a. Theme 

b. Point of view 

c. Character motivation 

d. Plot 

s. Setting 



f. A cursory knowledge of: 

1) Pootic devices (figures of speech) 

2) Style 

3) Plot structure (climax, solution) 



LEVIL NINE 



Reading experiences at Level Nine are designed to enable students to acquire more advanced 
reading skills than at previous levele. Ihe students are introduced to classic and E»dero 
literature and are given the opportunity to appreciate the various writing techniques of the 
authors* The students are encouraged to tecone bk> r< cognisant of the importance of plot, 
setting, and characterization* 

It is at Level Nine that the students are introduced to the adult novel and the epic tale. 

A. Objectives 

1* To be able to select and read literature for individual pleasure and to evaluate 
orally through student-teacher conference 

2* To be able to expand vocabulary through extensive reading by listing and discussing 
unfamiliar words and literary terms 

% To demonstrate the ability to use the library by completing with at least accuracy 
& library unit of work or * comparable assignment 

4* To be able to compare and contrast modern and classic literature which demonstrates the 
ability to think logically 

5* To recognize, identify, and list figurea of speech 

6. To be able to di&cues author^ 1 lives an related to the content of their works 

7* To be able to jse and refine mechanics of reading 
a* Vord attack skills 
b. Vocabulary 
c« Comprehension 



B* Suggested Activities 



1 . 

2 * 

5 . 

4 . 

5. 

6 . 

7* 



e. 



Introduce the unit aa a whole ( purpose of the unit). 

Introduce the rovel (GREAT OPECTATlONb) , the epic tale (TtiE ODYSSEY), and some fora of 
classical dram* (itt K30 aND JIUET). 

Increase students knowledge of literary terminology. 

Show correlation of author’s background and experiences to style and content of his 
writings. 

Increase awareness of explanatory footnotes and gloss try. 

Introduce various forms of bcok reviews. 

Content: 

a. Short story: 

1) Plot, setting, characterisation 

2) surprise ending 

3) Kinds 

a) Adventure 

b) Suspense 

4) Suggested authors: Choose stories appropriate to group and grade level 



a) 


Twain, Mark 


f) 


Kjelgaard, Jis 


b) 


Stuart, Jesoe 


s) 


Tolstoy, Leo 


o) 


Doyle, Sir Arthur Conan 


b) 


Ferber, Edna 


A) 


Vildt, Oscar 


i) 


Crane, Stephen 


e) 


Poe, Edgar Allen 






b. Novel: 


* 







1) Classic novel 

a) Dickens, GREAT EXPECTATIONS 

b) Twain, HUCKLEBERRI FINN 

2) Biography 

3) Autobiography 
c« The epic tale: 

1} Define 

2) Purpose 

3) Symbolism 



d. Drama* 

1) BONED AND * JET or MIDSUMMER NIGHT'S DPUM 

2) ANTIGONE 

e. Poetry: 

1) Devices (figures of speech) 



a) Assonance t) 

b) Alliteration g) 

c) Metaphor b) 

d) Onomatopoeia i) 

•) Parable 

2) Typea of poems 

m) Lyric I) 

b) Ballad e) 

o) Sonnet f) 

Keep a notebook of newly-learned words* 



Paradox 

F&rrallellsm 

Personification 

Sisile 



Narrative 
Haiku 
C in qua in 



level rm 



Redding experiences at Level Ten are designed to introduce students to outstanding, represent- 
ative writers and works from world literature, to refine reading skills already introduced, 
and to tench more mature skills as they are needed for more ccnplex and mature reading* 

The literature studied at Level Ton ia organized according to genre: short story, novel, drama, 
poetry end biography. Vide reading of literature of each genre is encouraged but special 
emphasis is given to an in-depth atudy of at least one important work from each genre. The 
understanding of basic literary concepts la reinforced by relating the® to the study of 
literary works studied at this level. 

Anthologies for this level are supplemented with paperback books which are carefully selected 
with consideration for literary merit as well as for the needn and abilities of specific 
groups and individuals. 



A. Objectives 



o 

ERIC 



i. 



2 . 



To read works of various literary genres and to be able to identify and differentiate 
their basic characteristics; 

Short story 

Novel {consult semeeter guide for required reading) 

Drama (consult semester guide for required reading) 

Poetry 



Biography 



To be able to define the following literary terms and to relate then to liters ry works 
read at this level: 

e. Theme 

f. Style 

g. Setting 



4 . 



6 . 



a. Tone 

b. Point of view 

c. Plot 

d. Characterization 

To read and analyte a wide variety of literary worke in order to broaden and develop 
■ore discriminating liter, try tastea 

To be able to list and define the following parts of textbooks, reference books, etc.: 

a. Index c. Glossary 

b. Table of contents d. Bibliography 

To denonstrate the ability to use the senior high school library by completing a 
library unit designed by the teacher or the department 

To refine reading skills which have already been learned and to acquire new ones as 
needed to meet Increasingly acre aature reading material: 

a. Comprehension: 

1) To differentiate word meanings in a particular context 

2) To differentiate contextual meanings of sentences, paragraphs, chapters, lines 
of poetry, scenes and acts from plays when related to larger parte of tho 
written work (e.g., a line of poetry may have a different meaning when related 
to the poem as a *hole) 

3) To identify the aain idea in paragraphs and longer selections 

4) To identify taper tan t and supporting details in paragraphs and longer 
■elections 

5) To determine the euthor's purpose for writing 

6) To Identify transitional words and phrases used for unity and coherence in 
paragraphs and laager selections 

b. Word attack skillet 

1) To be able to syllabicate words according to basic rules 

2) To be able to use contextual clues to determine word meanings 

3) To be able to use roots, prefixes, and suffixes to infer the meaning of 

new word# 

c. Vocabulary building efcillai 

1) To be able to differentiate the denotations and connotations of words 

2) To be able to differentiate meanings of word used in different contexts 

3) To be able to locate and Identify the etymology of words 

4. To be able to identify the different levels of language encountered In various 
kinds of reading: slang, regional dialects, archaic and obsolete words, collogui- 
allsme, standard, and literary &igliah 

B. Suggested Activities 
1, Clase reading: 

a. Use of baslo anthology and supplementary material a to organize literary works 
in units based on genre: 

1) Short etory 

Novel 

Drama 

Poetry 
Biography 

b. Develo p ment of the concept of M theme* 1 by organiiing genre unity thematically; e.g*: 

1) Bmeaplng from reality 

2) Making decisions 

3) Living with o there 1 ' A 1 

t) Appreciating our heritage ^ -*■ 



2 ) 

ii 

5) 
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2* Reading projects: 

a* Paperback lending library of books contributed by class members; these to be 
judged and supervised by a committee of students, 
b* Individual cumulative reading record on either a prepared form or on cards 
recorded by student but filed by the teacher; these may be passed on to the next 
year's teacher. Allow students to see what other students in the class have read* 

c. Book reviews or panel discussions given orally for the entire class* benefit 
d* Written expression of reaction to class reading or to individual reading 
experiences 

e. Notebooks for class notes and notes from individual reading 
f* Bulletin board displays by student committees—reviews of current book3, book 
jackets, literary maps, sketches to arouse curiosity and interest in reading 
g* Individual lists of new words encountered by students in their reading--kept in 
notebook or on file card which may be alphabetized (Pronounciation, definition, 
and context should be included*) 

h* Anthologies of students* best creative works, edited end dittoed by the teacher; 

copies to be given to each student for evaluation and/or enjoyment 
i* One day a week allowed for i "free" reading period 

j. Formation of student committed to evaluate specific aspects of literary works 
(i.e., theme, style, diction, characterization, etc.) 

Individual reading: 

a* Reading selections which grow out of class reading and discussion 
b* Reading selections based on individual student interest and tastes 



LEVEL ELEVEN 

Eaqihaaie at Level Eleven is on the study of American Literature paying particular attention 
to kernes ar.d ideas which run throughout the literature. In addition to the study of genres 
as stressed at Level Ten, the emphasis at Level Eleven will bo the exanation of literature in 
preparation for the wore critical thematic approach ’.-hich will be encountered primarily at 
Levol Twelve* Comparison and contrast and analysis of literary selections will be stressed 
and may serve as springboards for both discussion and writing* 

Tho organisation and approach to the literature is left to the discretion of the teacher, but 
the anthology should not be coneldered the only source of materials and organization. 

Selected paperback books may be used as a supplement to the text* 

A* Objectives 

1* To be able to identify the major ideas which run through the literature such as: 
n* Pur i tan i mi and Hs influences 

b* Kan* s inner evil 

c* Jus tics and injustice 

d. Independent spirit 

e. Search for values 

f. the American dream 

;?• lb be able to identify in discussion or in a written paper any or all of the following 
aspects of a literary selection: 

a* Plot d* Characterisation 

b* I heme e* Style 

c* Tone 

To be able to list and Identify the major schools of writing in American Literature: 
a* Romanticism c* Naturalism 

b* Realism d* Impressionism 

^* For the above i evr rage student to be able to define and use in context one-half to 
three -fourths of the words designated in the supplementary vocabulary book and for 
the everage student to be able to define and use contextual vocabulary words ae 
designated by the teacher 

5* For the above a/erage student to read and to be able to analyse in depth at least two 
novels or longer pieces of literature as specified in the semester guide for Level 
Eleven 



B* Suggested Activities centered around the study of American Literature 



1 * 



2 . 

5 . 



Thematic units such as: 

a, the growth to maturity of an adolescent using such books as THE CRUCIBLE, 

SEPARATE PEACE, IN OUR TIKE, ADYlhTURES OF KUCKUBERRY FINN , TOM SAVTER AND 
BILLY BUPD 

b. Witchcraft uaiLg such selections as IKE CRUCIBLE, IKE DEVIL IN MASSACHUSETTS 
Use of such units as above for individual study projects 

Use pf Scholastic Literature Units to reinforce the theaatlc approa^u 

Setting aside a reading day each week allowing the student mch freedom in the choice 

of books and not necessarily requiring s report or teet 

The trial of a character from a book need in class atudy such as one froa BILLY 3'JPD 
or SEPARATE PEACE a ry \ ‘ 



6m Ut»e of recordings, films, and filmstrips to reinforce and supplement claso reading 
7* Writing projects involving reading experiences 
8* An individual reading record perhaps kept on 3x5 cards 

9* Bulletin board displays by student commit tee a~re views of current books, book jackets, 
literary naps and charts 

10. Studiat-kept notebooks for class notes and notes from Individual rradlng 

11. Indepeutent or class projects which integrate American Literature, American History, 
American Music, and American Art 

12. Formulation of a claus library from books and magazines collected and brought in by 
students 

13. Intensive study of at least two longer selections as prescribed in the outline for the 
Junior year (See Seoeetsr Ouide) 

14. Book reviews or panel discussions which attempt to replace the tendency to retell or 
summarise the students' reading 

15. Emphasize symbolism by following one symbol through several works, such as water, in 
BILL! BUDD, SEPARATE PEACE, ADVHiTUSES OF HUCKLEBERRY FINN, MOBY DICK, 

WALDO* AND THE GREAT GATSBT 

16. ©e of any of the following approaches to the literature which may seem appropriate: 
a* Thematic 

b. Historical or reversed historical 

c. Comparison and contrast of writing techniques and devices 

d. Literary types 

e. Author study 

17. Testing experiences which reinforce logical thinking about the themes and ideas which 
ran throughout the literature 

18. Use the overhead projector in reviewing tests which allo-a more time for individual help 

19. Use *-f individual student talents in music, art, speech, and debate to help vary the 
presentation of literature 

20. Student kept individual lists of new words encountered by students in their reading 



LEVEL TWELVE 

Level Twelve culminate# the sequence with a study of English as well as world literature. 

This study should be based on • few selected titles, types, authors or a combination of the 
three. The use of a thematic approach is usually more successful with average and above 
average student*. 

The peculiar advantage a of a thematic approach are that it: 

a. Allova the student to eee the relationship existing among literary works wh'ch extends 
beyond chronology and form 

b. Requires the student to th i n k in terms of interrelated ideas rather than in terms of 
dated and types 

c* Provides a continuity, a thread as it were, which gives the etudent a greater sense of 
oontrol of the subject matter 

d. Juxtaposes et omce several different attitudes toward the same thest| and 

e. Com bin es art (paintings sad music) and literature in more of e human! tie# approach 
to the study of literature 

Because of its rather unique format, the thematic approach it sore conducive to the 
ass ImU atlom of ideas and oomoepU by cutting so rose the chronological barriers of a 
traditional approach to literature, ru thermo re, the thematic approach is bet Ur suited to 
critical writing since the ides is the pivotal point for the unit. 

In presenting a thematic approach, th* teacher should determine the organisational pattern 
which will beet fit the needs of a particular group. The use of even more psper backs then 
at other leve ls wi ll unquestionabl y be profitable in supplementing the anthology. Especially 
helpful Is A GOXIC TO WRLD LITERATURE which provides not only a list cf major world author# 
sad their works, but also appropriate novels, playe, and short stories whioh develop similar 
themes. 

At the end of their study of literature, etudente should have an understanding of the various 
genre# sad an adequate vocabulary for diecuesing each genre. They should be able to analyze 
«ad criticise according to literary principles of criticism. They should be able to contrast, 
evaluate and even form their own fremewark for good, solid criticism. 

Hots: THE JOIXOWBQ OBJECTIVES Via BE MORS SfECIHC VHOt THE INDIVIDUAL TEACHER ADOS TOE 

SPECIFIC WITS, WORKS AXD IDEAS TO BE STUDIED, EACH TEACHER SHOULD COMPLETE THESE 
AMD GIVE EACH STUDOfT A OOPf BEFORE BEGINNING TOE UNIT. 
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A, Objectives 



1, To be able to list, write in a critical essay, and discuss the interrelationships 
among the ideas of at least three unite in the literature anthology 

2. To be able to compare and/or contrast the ideas expressed in the plastic arte as they 

relate to any or many of the ideas in the unite mentioned in the first objective in 

order to provide more of a humanities approach to literature 

3* To be able to recognise the salient characteristics of the forma and conventions of 
these five major genres: short story, versa, drana, eseay, and novel 

4. To be able to recognise in a written essay or verbally the relationships existing 
among literary works which extend beyond chronology and for* 

5. To be able to write a critical paper which analyses a writers purpose, technique, 
and/or style 

6. Tb be able to discuss, in general, the history of the English language 

7* To be able to demonstrate in an informative paper the following library skills: 

8 • Using the Reader's Guide to Periodical Literature 
b* Footnoting procedvu as 
c* Bibliographical techniques 

d. Differentiating between primary and secondary sources 

8# To be able to recognize in literature such universal themes as choice and consequence, 
avarice, human foibles, conflect of wills, etc,, and to be able to apply the implica- 
tions of such themes to students' own attitudes in their speaking and writing 

9* To be able to differentiate among figurative language, symbol!*, imagery, denotation, 

and connotation 

10# To be able to discuss a minimum of two individually read books for each unit studied 

11. To be able to list and differentiate among a minimum of three differing schools of 

criticism; (e,g., Classical, Romantic, and the New School of Criticism) 

12* To be able to list each school's foremost representative; (e.g., Aristotle, Coleridge, 
and T. $. Lliot) 

6, Suggested Activities 

1. Class reading and activities: 

a. Make extensive analysis of essays, short stories, dramas, novels, and poetry with 
similar themes or entertainment! 

1) For inforration, interpretation, characterization, narration, or enter ta inmen t 

2) For differentiation of various types of writing and writing techniques 

3) For indications of logic and reasoning used by author 

4) For examples and meanings of symbol!*, figures of speech, etc. 
b* Class readings for ideas and opinions that can be shared through oral reports and 

essays enriched by library resources 

c. Compare and contrast writing techniques and devices of two examples of a particular 
genre; i.e. , essay, poem or speech 

d« Discussions based on reading selections from snrll&h literature, lectures, and 
observations of how language baa changed resulting in a brief history of the 
language , 

e, Implementation of the trial (A trial provides opportunities for critical thinking, 
oral expression, and group participation in a stimulating approach to class study* 

A play or novel is especially good; e.g*, l'AMLET, LORD OF THE FLIES,) 

f* Make extensive use of periodicals to the degree that one day per week could be 
used for the reading of outside materials— paper backs, newspaper, magazines, etc. 
g* Maks use of Scholastic Literatures Units* 
h* Development of spec lei thematic units such as: 

1) The prototype of the adolescent as revealed in selected literary works 

2) The concept of the Hero and/or Anti-Hero 

3) The concept of Evil, etc* 

2* Individual reading: 

a. Experience vide reading through Individual reeding of selections which are suggested 
from class reading and discussion 

b* Write synopses, outlines, definitions, paraphrases, and precise to communlcete an 
author's meaning. 

e* Observation In reading that language Is LIVING and CHANGlNO 

d« Habit of using library facilities to aid study and as a means of locating Independ- 
ent reading material pertinent to a particular subject 
t* Independent reading selections which indicate more mature and discriminative tastes 
and appreciations 
3* Reading projects: 

a* Formation of paperback library in each classroom from paperbacks loaned by students 
b« Sharing ideas and opinions gained from independent reading 
o* Keeping abreast of the community's cultural activities 
d* Bulletin board displays by student Committees 

e* Library Investigation to supplement biographical, historical, and other facte to 
make reading of ffcglish literature more meaningful and understandable 
f* Preparation of note-taking cards from library investigation 
g* Student kept notebooks for class notes and notes from individual reading 
h* Individual lists of new words and comments on changing use of word# 

1* Essay type questions In ^tich students are required to relate reading to organising 
and thinking as well as to meet lis^Vstiona of time 
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WRITING 



kindergarten through level twelve 
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KEfDEBGARTHf LEVEL 



PRE-WRITIWG 

Writing is not taught as a 'hill on the Kindergarten Level. 

The total readiness program consisting of many meaningful experiences contributes to readiness 
for writing and an interest in writing. 

A. Objectives 

1 . To be able to recognise their own first names in manuscript writing 

2 . To be able to identify various classroom articles, labeled by the teacher, in 

manuscript; e.g., desk, table, fiBh, etc. 

3. To be able to recognise that printed symbols represent objects or actions 

4 . To be able to recognize that printed symbols relate ideas; e.g., experience chert 

story, signs, etc. 

5 - To be able to use the following media to develop coordination of small muscles before 
children manipulate a writing instrument: blocks, puzzles, clay, crayons, paint, 

fingerpaint, etc. 

6. To engage in the following activities to develop large muscles: hopping, walking, 

running, skipping, tip toeing, balancing 

7. To practice the follcwing activities to develop *ye-band coordination: catch a large 

ball, work puzzles, string beads 

B. Suggested Activities 

1 . Identify labeled articles. 

2 . Use crayons, paints, paste. 

3. Dictate story for the teacher to ’/rite on an experience chart. 

4 . Model with clay. 

5. String large beads. 

6. Build *ith blocks. 

7. Participate in sizzle games. 

8 . Engage in rhythmic activities. 

9. Recite fingerplays. 

10. Cut articles from paper. 

U. Practice left and right activities. 

12. ftrgage In visual -mo tor-perceptual skill activities. 



LEVEL CMS 

Level One marks the beginning of the formal developmental program in writing. 

Manuscript Is tbs only form of writing taught at Level One. The term "printing’ 1 should not be 

used in referring to manuscript writing. There is no formal spelling program at Level One. 

Creative writing should be encouraged but not evaluated on the basis of mechanics. 

A. Objectives 

1. To be able to relate original thoughts to the symbols written by the teacher on 
experience charts or chalkboard 

2. To bold chalk, crayon, or large pencil without noticeable strain 

3 . To place paper in proper manuscript position (see Teacher’s Milt ion of Bandwriting Series] 

t. To be able to write all manuscript latter* legibly using correct direction in making 

lines and circles 

5 . To be able to apply knowledge of beginning and ending sounds of words to writing 

6. To be able to spall rrarwly used words la original writing; e.g., the dog, and, cat, 
go, play, etc. 

7. To be able to write a minima of fire simple sentences using capital letters at the 
beginning of each sentence and periods or question mrk* at the end of telling and 
asking sentence* respectively 

B. Suggested Activities 

1. Identify all written work vitb name. 

2. Owe margins ( 00 a inch marram on each side of paper). 

3* Write brief ■ tori as without fear of criticism. 

4. O c a g o ee ending to stories or poems read by tbs teacher. 

5 . Drew pictures to Illustrate words and labels. 

6. Let cider children (Levels Three or Tour) serve as "secretaries” to record stories as 
they are dictated by children of Level One. Ms activity mist, of course, be worked 
out with a teacher of the older group. 
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LEVEL WO 



Level Two provides for extended writing experiences of previous levels. 

Manuscript is the only form of writing taught at this level. 

A formal spelling program is introduced at Level Two. 

Children should be given many opportunities for creative writing. Care and tact should be 
used in evaluating these efforts. fcapbaais should he placed on vhat the child has expressed 
rather than on how he has expressed it. Too much criticism at this level is apt to discourage 
the child and make him hesitant or reluctant to express himself in written form. 

A. Objectives 

1. To write legibly, using correct letter formation (with emphasis on correct starting 
point and direction of each letter) 

2. To be able to use knowledge of phonics as it applies to spelling 

3. To learn a basic spelling vocabulary that will meet most writing needs 
j*. To use capital letters correctly s 

a. Beginning a sentence 

b. Titles of respect (Mr., Mrs., Miss) 

c. Proper names 

d. Days of week 

e. Months of year 

f. Holidays 

g. First and important words in names of books and stories 

5 . To use, in their own writing, periods and question marks correctly: 

a. Use a period ^t the end of a telling sentence 

b. Use a period after abbreviations 

c. Use a question mark at the end of an asking sentence 

6 . To write a group of sentences containing the following elements of a paragraph*. 

a. Indent the first line. 

b. Arrange sentences In proper sequence of action 

c. Leave margins on berth sides of paper 

d. Capitalise correctly those elements which have been taught (see k. above) 

e. Punctuate correctly the telling sentence, abbreviations which have been 
taught, and the question. (lo child should be penalised for failure to use 
a skill which he has not yet been taught. ) 

7 . To use the foilwing form to begin ell written work: 

Date Sue 

8 . To begin to develop an awareness of the fact that one's written work should be 
proofread and revised 

B. Suggested Activities 

1. Use a good manuscript model for making letters and words. The adapted Handwriting 
text or reference cards provided for use in teaching handwriting can serve as 
models and children should be encouraged to refer to them in theii individual 
writix*. The reference cards are much more beneficial In helping children when 
they are kept where children can handle them and where the teacher can use them 

in teaching the fw»tio© of a particular letter. They need, also, to be at the 
eye level of children eo that they do not get a distorted view of a letter. 

2. Mike a card file of difficult words as well as troublesome words often needed 
In individual writing; encourage children to refer to this list as the words 
are needed. 

3* Vrlte thoughts and Ispreesloas growing out of experiences both real and through 

reading. 

k, Compos* booklets containing names of pets, toys, animals, food, etc. 

5 . Vrlte tbank-you letters, greeting notes, and invitations to various school 
activities. 

6 . Make a chart organising inform ticc about topic of Interest; this may be an 
individual or a grou p activity. 

7 . Complete a brief poem by adding a second line to one supplied by the teacher. 








LEVEL THHBfi 



I>ev*l Tiiree provide f^r exteoled experiences of previous levels and a transition to more 
advanced methods of writing. 

The transition fro® nanus c rip t to cursive writing is made at this level only an the 
Individual child is ready. If he can not yet make all manuscript letters correctly and 
legibly, he is not ready to make the transition. The transition should be very gradual 
and children should not be expected to use cursive writing in all their written work; in 
writing such as spelling or dictation work which requires thinking on the part of children, 
they should not be forced to think also about hov to form cursive letters. Skill in 
manuscript writing should be maintained. 

Creative writing should continue to be encouraged hut not evaluated on the basis of mechanics. 
Only those skills which ^ve been taught should be required in children’s writing (see those 
listed at preceding levels). 

A. Objectives 

1 . To use the proper skills of manuscript vrittng (see Teacher’s Edition * Handvriting 
Series): 

a. Hold pencil and crayon correctly. 

b. Place paper straight oc desk. 

c. Start lines and circles in the proper place and move pencil or crayon in the 
correct direction* 

d. Space letters and words properly. 

2. To compare the differences between manuscript and cursive writing before beginning 
cursive ! 

a. notice ttet manuscript writing is done by lifting the pencil or chalk. 

b. Observe ttet cursive writing is done without lifting the pencil. 

3 . To observe the similarity in manuscript and cursive writing; that letters can 

be Joined if nanus crip t letters are made by moving pencil or crayon in the correct 
direction 

k. To apply spelling vocabulary to written needs 

5. To seek different words to express one’s thoughts (descriptive and action words) 

6. To become increasingly aware of the need and the responsibility of proofreading and 
correcting one’s written work 

7. To complete written assignments; 

a. Use for® of writing which is comfortable for individual. 

b. Qaye te with self in trying to do better in each successive assignment* 

8. To write a sijq>le original story of sight to ten sentences observing margins, 
punctuation, capitalisation, and spelling which have been taught: 

a. Use indentation and margin as at Level Two. 

b. USe periods after abbreviation# and at end of sentences. 

c. Use question mxtn at the end of questions. 

d. Use the apostrophe in sljple contractions and poesessivea. 

9 . TO decide on a main idea and writs a paragraph of fire or six sentences; 

a. Writs sentences in proper sequence. 

b. Assignment* may be done according to laUvldual ability as to quality and 
quantity; caution should be used in evaluating these creation efforts; too 
much criticism tends to da^en enthusiasm for writing. 

B. Suggested Activities 



1 . 

2 . 

1 : 



5. 

6 . 
7. 
6 . 
9- 



Write captions for pictures or posters. 

Watch child write Mouscrlpt writing on chalkboard and teacher write cursive 



an chalkboard. 

recti oe words on chalkboard using all steps of transition. 
jm tbs suggested form of tending on ell written papers: 

Date 



fin 



form 



Write a friendly letter. 

feks a ctert orpnl&lng infarction In other content areas. 

Write sketches amt verses expressing feelings. 

Write a amative story oc any subject of interest. 

Itoke a booklet of creative stories. Exchange booklets with other groups* This 
provides a wider science and can serve as motivation for making stories mechanically 
correct and handwriting legible. 
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LEVEL FOUR 




Purposeful writing in the content areas becowses increasingly more Important at Level Four. 

Creative writing continues to be encouraged; although the red pencil should be sparingly 
used, students should he guided in proofreading and correcting their own papers as a courtesy 
to those who may read the creative paperB. Evaluation of mechanics s Jio-uld be based on those 
shills which have been taught (see precoding levels). Some of these skills may need to be 
reviewed or re- taught depending on individual or group needB. 

Handwriting skills need direct teaching at this level. Although most of students * writing 
will be cursive, skill in manuscript writing should be maintained. 



A. 



Objectives 

1. To be able to write sentences legibly in both manuscript and cursive writing 

2. r ro be able to write giaamatlcally correct sentences to the levsl of student's 
maturity and ability: 

a. Spelling: 

1J Spell correctly most of the words used in written vorkt 
2 J Use dictionary for word* unable to spell* 

b. Rinctuatlon! 

1) Apostrophe: 

a) Possessive 

b) Contractions 

2) Oomra: 

a) After the words "yes" and "do" 
b i Separate words or groups of words in & series 

c) Direct quotation 

3) Exclamation 

i) Period: 

ft) Initials b) Abbreviations 

5) Quotation marks (direct) 

c. Capitalisation? 

1) First word in a direct quotation 
21 Proper Boun 
3) Initials 

d . Paragraph - To construct a paragraph keeping to the topic and following 
sentence sequence: 

ll Make each sentence keep to the topic 
21 Follow the sentence sequence 
31 Begin new paragraph for each topic 

b) Start the first sentence of a new paragraph on a new line and Indent the 
first word 

e. Paragraph - To use a new paragraph for each speaker 

3. To be able to identify and write using parts of speech in original sentences: 

a. Boons: 

1) Proper 

2) Ocnaon 

b. Verb: 

l) Action 
21 Being 

3) Principal parts 

b. To be able to identify and write three kinds of sentences: 

a. Stateamnt b. Question c. Exclamation 

5. To be able to evaluate a paragraph to the level of one's achievement for: 

a. Mechanics 

b* Form and organisation 

c* Value of content In light of purpose 

d. Style (creative) 

6. TO be able to plan and write for purposes of cowarnl eating (See lesson pattern for 
"Opposing Process"): 

a. Sharing experiences 4. Sana ting 

b. Information e. Outline (three level) 

c. Explanation 

7* To be able to select an appr^riate subject on which to write adapted to: 



8 . 



a. Age of audience b. level of audience c. Interest of audience 

To be able to e^loy descriptive and action words in both oral and written vocabulary 

a. Similar action words 

b. Similar descriptive words 

c. Etymology (introduction) 

TO be able to write genre In simple fora as It becomes a part of the on going class 
activities: 

a. Utters d. Reports 

b. fttorlafc a. Invitations 

e. Poetry 

TO be able to identify the types o!J ooaainl cation that are essential in a cn^inlty* 
a. Utters b., Ssvs papers 
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B. Suggested Activities: 



1. Mike a aafety poster using manuscript vriting. 

2. Pill in quotations on worksheets. 

3. Write a story using exclamations . 

4. Break story Into paragraphs. 

5- Underline nouns (proper and common) in Spelling lesson. 

6. Write an exciting experience from s us n er vacation. 

7. Substitute action words In a paragraph. 

8. Substitute descriptive words In a paragraph. 

9. Write a personal letter thanking roam mother for a party. 

10. Write an original poem from an illustration. 

11. Write an original story, make puppets, and present a puppet show. 

12. Write a creative story inspired by a picture. 

13. tele 1 class calendar of important dates during the school year. Shorten the names 
of days and aooths by using abbreviations. 

lh* From t newspaper, find an announcement of some meeting or program; shew that It 
contains the four Vs - What, Where, When, and Who. 

15* List all proper and common nouns from a paragraph. 

16. Make a verb booklet using pictures from aagaiines to illustrate action verba. 

17. Write a story about a boy or a girl who listened In the right way at the right tlma. 

18. Write a business letter requesting materials usable In Missouri History Unit. 

19* Illustrate favorite poems and make a booklet (any be either Individual or group 

project). 

20. Try to write simple verse form for creative expression (children may be introduced 
to and helped to write "haiku*). 

21. Serve as a "secretary" for a child in Level One to write his story from dictation 
(involves teacher planning; provides a realistic learning experience for the children.) 



WKL FIVE 



Writing at Level Five should irdlcate progress in the ability of children to react to wider 
and more deeply felt experiences. Attention should be given to skills taught at preceding 
levels which have not become a part of children's writing. 

The composing process as outlined in Lesson Zfettera on page should be used many times In 
guiding students through ths process of planning, writing tbt rough draft, proofreading and 
revising, and preparing the final draft. 

Students should be stlmlated and given many opportunities to "try their wings" at creative 
vriting with the realisation that mechanics are Important if they are to be understood and 
enjoyed by those who reed their vriting. Self-evaluation and criticism Is mch more effective 
than teacher evaluation. 



ERIC 



Objective* 
1 . 



To write graMatloally correct sentences above the level of one's oral usage: 

a. Spelling: 

1J Spell correctly most words used in written work. 

2; Ubs dictionary for words unable to spell. 

b. Punctuation: 

1) Ooam Is direct agrees 

2) Period is outline 
Rotation smrks Is divided quotation 
Underlining book titles 

hyphen Is divided words at sod of lines (syllabication) 
Capitalisation: 

1) Directional vends used In referring to a regioo 
2 i Titles of respect 
31 Main and subtopics In an outline 
k) fetlonalltle* 
d. Sentence structure! 

Oonplete subject 
Omelets predicate 
2. 10 identify and eee correctly parts of speech in written work: 



mu 

I! 



b. 

e. 

d. 

e. 



Adjectives to describe 
Adve rt s to tell bow 

ad antecedents 



2) Plural 



2) lest 
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3) Possessive 



3. To write and evaluate a paragraph to the level of one'* achievement : 

a. Mechanics 

b. Form and organization 

c. Value of content in light of purpose 

d . Style ; ; 

1) Creative 2) Aesthetic 

To write coherent statements in oiJer from notes 

5. To write statements in order from two to three level cutline 

6. To write poetic words in original paragraphs: 

a. Rhyathmic c. High sounding 

b. Rhyulng d. Pleasant connotitional 

?. To utilise an ever widening vocabulary in written and oral work: 

a. Categorical words b. Sensory words c. Origin of words 

8. To write various genre as it becomes a part Of the on-going class activities: 

a. Letter* d. Reports 

b. Stories e. Annour cements 

c. Poetry 

9. To identify the types of cornauni cation essential to, a democracy: 

a. Voting procedures d, Controversial questions 

b. Candidate qualifications e. Group planning 

c. Existing l&vs 

B. Suggested Activities 

1. Write one sentence sun*®jry of a story or book. 

2. Write a descriptive paragraph underlining favorite phrase. 

3. List sensory words to fit the season or holiday. 

k . Write a paragraph using a personally troublesc&e verb family. 

5. List adverbs which tell how a person nay speak or cove. 

6. Read composition to friends to improve sentence sense, 

?. Choose most interesting sentence from a friend's creative work. 

8. Use one or more newly studied vovds in a paragraph. 

9. Develop a factual report from a two to three levsl outline. 

10. Rewrite a story in first person. 

11. Substitute pronouns from third person to first person. 

12. List steps in order to perfect personal or group project. 

13. Keep personal spelling word list. 

V*. Mte list of synonyms for hit, run, said, etc. 

15. Prepare a book list and authors. 

16. List pronouns found in a paragraph; then list the antecedents of each pronoun. 

17. Describe a tree or shrub as the seasons change. 

18. Draw pairs of pictures to illustrate homonyms. 

19. List nationalities who have i migrated to the United States. 

20. Write haiku, cinquain, diarante {for latter see Elementary Ergllsh May, 1969 , 
pp. 588-559). 



um six 

At Level Six, children should be encouraged and helped to make their writing sore clear, 
concise, and effective. If they hare been guided through the composing process (see page ) 
muxy times, most should be able to organise, by thinking through a subject, to write a 
rough draft; to proofread, edit, and revise; and to prepare a final draft. Hich emptasls 
needs to be placed 00 self -evaluation; teacher evaluation is more Important in discovering 
vbat skills have not been mute red and In planning Individ ual and group needs than in 
determining a grade on a writing assignment. Reference to skills taught at preceding levels 
is necessary to determine those which need further teaching. Bandvrittng continues to need 
direct teaching and refinement. 

A. , Objectives 

1. to write for tbs purpose of developing effective expression by mastering the 
following mechanics: 

a. Spelling: 

1) to spell correctly most words used in written work 

2) To uss dictionary for words unable to spell 

b. Punctuation: 

1) Colon* 

A. TO Introduce a list or series of words 

B. To use after the salutation of a formal letter 

2) OM»! 

A. TO use coema before conjunction 
8. TO express an appoeltlve 
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2 . 



3. 

5. 

6 . 

7 . 

6 . 



3) Quotation marks : 

A. To uss around titles, stories, poems 

B. To use when mentioning article* and chapters 
*0 Hyphen: 

A. To usa hyphen in dividing words at end of line 

B. To write hyphenated word* 

c. Capitalist loro 

1) To begin each important word in the name of a religion, or ita follower* , 

of it* special organ! st Iona and building, of who i* worshipped in it, and of 
any of ita sacred writings 

2) To begin the names of the highest ranking officers in our nation's government 

d. Sentence Structure: 

1) To write the four kiids of sentences: 

A. Imperative C. Interrogative 

B • Declarative j>. Exclamatory 

2) To identify the component parts of a sentence: 

A. Simple subject C. &»pound subject 

B. Simple predicate D. Compound predicate 

3) To do simple diagramming as a vieual aid to underatanding the sentence; 

A. Simple sentence 

B. Stable sentence with compound subject or predicate or both 
To identify and use correctly part* 0 f speech in written vor<: 

a. Verb: 

1) Past tense 

2; Past participle 

3) future tense 

b. Adjective: 

ll To differentiate between descriptive and limiting adjectives 

2) To write the coopartaon of adjectives 

c. A. 1 verb : 

1) To be able to define and identify adverbs of manner, time, place, degree 

2) To use adverbs In written work 

d. Pronouns: 

1) To use tbe pronouns I, he, she, ve, and tU/ as parts of compound subjects 

2) To use I| he/ she/ ve, and they after verbs that express state of being 

3) To use the pronoun I, be, she, we, or they after the word when comparing 

two people or groups of people 

K) To use the pronouns who or that instead Of which when referring to people 
e« Conjunction ; 

1) To lure that conjunctions are used to connect similar parts of a sentence 

2) To identify conjunctions in written work 

f. Preposition: 

1) To use prepositions to show relation between a noun or a j jrocoun and some other 
word or groups of words in a sentence 

2) To use prepositions in written work 

g. Interjection: 

1) To be able to recognise an interjection as an exclamation thrown in without 
gramsatlcal connection; e.g. , ah?, loi 

2) To use Interjections for effective results 

To write and evaluate a paragraph to the level 0 f one's & chi crow nt for: 

a. Mechanics which have bean taught (tee salience) 

b. form and organisation 

c. Talus of content (purpose) 

d. Style (creative) 

To write In terms of main Ideas and supporting details by: 

a. CHs of notes 

b. Summaries 

c. On of two or three topic outline 

d. Trans ltloral words 

To use vivid words to convey sense lsg>ret>ioo in oral and written work which are * 
s. kotiOMily effective and persuasive 
b. feaphic or descriptive 

To s a in ta in and extend a choice of exact words for accurate and eTcar expression of 
ideas : ^ 

a. Words with shaded meanings c . ftymnlogy 

b. V id sly used expressions 

To write ganre in simple font as it becomes a part of the or-golng class activities by: 

a. U tiers c . Poetry 

b. Stories a. Reports 

** *1* to Identify types of riwmlcatlon which are essential in world affairs: 

a* Written agreement (letters) c. lews releases 

b. <*al Ocvomises a. Propegaoda 



B. Suggested Activities 




1. Prepare notebook listing Individual errors in spelling words in written work and In 
various subject areas* % - 
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2. Write a paragraph using the four kinds of sentences. Read the paragraph aloud 
leaving out all adjectives* 

3. Select a favorite descriptive paragraph and list the adjectives in it. 

4. Show by illustrating In original sentences the different way® an adverb car* te used. 

5 . Chooee a ^aae for teaching or reviewing grammar taught. 

6. Make outline for a story yt*i plan to write. 

7. Write a short story using appropriate vorda; proofread it for content and form. 

8. In a science or social studies class take notes on important points; then summarize 
notes. 

9. Write a business letter to a country In South America requesting Information about 
that country. 

10. Present a report to the class on a subject of interest. 

11. Write a social letter to a friend who baa moved to a distant town. 

12. Express your opinion In & written report as to why constant connuni cation between 

nations is very beneficial* 

13. Solve crossword puzzles. 

14. Review a motion picture, radio or television program, a newspaper or magazine article. 
15- Write caaoercials for the class. 

16. Write a poen of your own on one of the topics you choose. 

17. Write a short paragraph tailing why you think critical listening is important, 

18. Invite a frierxJ to a school event or party. Proofread what you have written and re copy 
correcting mistakes. 

19. Pretend you are exploring an enctminted garden. Use your imagination, to describe some 
of the wonderful things you notice about it. 

20. Write Imaginary headlines; check capitalization. 

21. Keep a diary; learn to record events by using short sentences. 

22. Read a problem story and let students write their solution to the problem. 

£3. Write haJku, cinquain, diamante (for Latter see Elementary English, May 1969 , PP- 



um ssm 

Oos^oeitioo done In bevel Seven Is confined chiefly to the introduction of notetaking, simple 
basic outlining, sentence structure (simple) and the development of stories relating to 
personal experiences. 

Greaser is to be taught In conjunction with and within the context of composition skills, 
rranwar, then, should be taught according to the needs and deficiencies of the students as 
exhibited in their writing. 

A. Objectives 

1 . To be able to write the following four types of sl^de sentences with complete 
grt— atlcal accuracy: 

a. Declarative c. Interrogative 

b. Imperative d. Exclamatory 

2. 2o be able to write complete sentences In all types of written work, with the 
exclusion of note taking and outlining 

3. ’fr be able to derive from the dictionary the following Information: 

a. Correct spelling d. ftrt of speech and derived words 

b. Syllabication e. ttomology 

e* Pronunciation 

4 . To construct an outline which la concise and informations lly complete on the 
following Items: 

a. An assigned reading selection 

b. Material selected for a report 

c. Material given orally to be written In the form of notes 

5. To be able to organise an Individual and group r ep or t of ooe to two pages, Including 
the following: 

a. US# of ooe aaln source and two su pp leme n tary sources 

b. Information written initially in outUns form 

c. Oondsnse and ccrtlne outline into good vm^oeltlco form 

d. Originally ptrese all arterial (no verbatim oepyiag) 

6. To be able to write a paragraph la logical order 1 

a. Bagla with a topic sentence 

b. Its foUowivi sentences have specific relation to the topic sentence 
c» The final sentence acta ac a concluding thought 

7. to be able to write creatively In any fora, using experience (direct or vicarious) as 

a stlmUs 

8. To be able to ldeztlfy and use the following gi ■— tied elements with accuracy 
In written wort: 

a* Qreaaar (Ate Uaaoo IV* terns) 

1) Ph rases 

A* Prepositional . v c. Adjective 

B. Parenthetical v * D. Adverb 
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d. 



2) 

3) 

4) 

5) 

6 ) 
7) 



B. Pronouns 



PluraJjB and poesessives; 

A* Nouns 
Xouns i 

A. Oocmon 

B. Proper 

C. Collective 

D. Use subject of a verb, object- of a verb or prepoeition 
Pronouns : 

A. Singular 

Plural 

Object pronouns 
Subject pronouns 
Agreement vith antecedent 
Verbs : 

A. Staple 
Oapound 
Helping 
Linking 

Agreement of subject and verb 
Used as aijgile predicate 
Adjectives and adverbs* 

A. Use! as modifying words 

B. Int duction to degrees of comparison 
Conjunction and interjection 



B. 

C* 

D. 

£« 



b. Mechanics: 

1) Appearance 

2) Format (oar gins, etc*) 

3 i Use of capital letters 

k) Punctuation: 
a) Sod marks 

b I Oasma rules (eight are reviewed at this level) 
ci Apcetropbe 

d) (^ictatloo marks 

5) foiling: 

a) Rocts, prefixes, suffixes 

b) Singular azd plural (changes Involved) 

c) Dictionary use 

6) Sibils outlining (single word) 
e. Writing skills: 

l) Sentence fragments and run-ons 

2) Agreement of subject and verb: 

a) Vtmfcer b) Tense 

3) Correct usage of verbs (introduce the conjugation of verbs): 

a) P ri ncipal parts b) Regular and Irregular 

K) Ooamon arrorei 

al To, too , two e) Their, they're, there 

b) Know, now, no f) Tour, you're 

c i Loose, lose g) Shew, new 

d) Its, it's k) Vfaoee, who's 

nisgr— Ing as a visual aid 

On^dls reports of two to three pages as a writing exercise to p repare etude its for 
more advanced writing ("research" papers of more than three pages are discouraged 
at this level) 



B. Suggested Activities: 

1. Composition (see Leeeon patterns): 

a. Short narrative, expository, and descriptive paper* 

b. Descriptions of persons, places, and events which have psreoml meaning to the 
student (own experiences) 

c. Letters -friendly and business (review) 

d. Introduction to paragraphing a&l good composition form: 



e. 

f. 



l) Introd action 2) Body 

Drill on writlzg the four eeatsmcs types. 
Creative Writing: 

1) Poetry: 

A) Baikal C) lyric 

B) dngualn D) Belled 

2) Descriptive paragraphs of* 

A) Characters l) 



3) Conclusion 



o 
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At Level Eight student* should he cone Increasingly more swaie of the requirements of a 
veil-structured paragraph ana should have many opportunities to demonstrate this avarenesr 
by planning, organising, end vrlting paragraphs. 

Outlining and rote taking skills should be strengthened at Lervel Eight. 

Creative writing should be a positive learning experience. Too rigid narking with the red 
pencil tends to Inhibit the child's creative attempt* and discourage him from future atteopta. 
Self- evaluation through proofreading, editing, and revising skill* should continue to be 
eirphaaired and required. 



A. Objectives 



ERIC 



containing all of the essential elements 
e. Logical order of sentence* 
f- Inclusion of only relevant material 
g. Use of transitional sentences 



Friendly 

Letters of inquiry 



Antonyms 

Homonyms 



1* To write a well-structured paragraph, containing all of the essential elements therein: 

a. Topic sentence 

b. Varied sentence structure 

c. 8uanary sentence 

d. Grammatical accuracy 

2 . To use the techniques of note taking which enable the student to record the main points 
of a lecture given at normal speaking rate: 

a. Listening for and recording main points 

b. Listening for and recording sain supporting points 

c. Use of outlining (See Level Seven) 

3. To write acceptable letters of all types: 

a. Business d » 

b» Job application e# 

c. Thank you notes 

J». To use a dictionary to find the following: 

a. Derivation of words c. 

b. Synonyms d» 

?. To use the following techniques to organise and write a short paragraph: 

a. Organising and collecting thoughts 

b. Using correctly the rules of granar usage, and punctuation which have been 
studied through Level Eight 

c. Proofreading for errors In mechanics 

d. Revising first draft 

6. To write these types of paragraphs after having studied two or more good literary 
examples of each: 

a. Descriptive passage c. Character sketch 

b. Iterative sketch 

7* To be able to Identify and use the following grammatical elements with accuracy In 
written work: 

a. Tbs sentence: 
l) Subject and pnid* «V.-t 

a) Simple b) Compound 

2} Dlsgrs— dng of sentences 1 

b. fount 

Review of lctc and proper nouns 

Uses 

a 



ii , 

a) Subject of verb 

b) Objective complement 
c. Pronoun*: 

1) Kind.! 

a) Personal 

b) Demonstrative 

c) Relative 

2 ) Oases 

a) tadnatlve 

b) Objective 

3) OMI 

a) Predicate nominative 

b) Subject of verb 
d* Adjective) 

l) Common 
Proper 
Modifiers 

Degrees of ocsgarlsoo 



Object of preposition 
Predicate nominative 



3 



Reflexive 

Possessive 



c) Possessive 



Objective co^plesesnt 
Object of preposition 



e. vexbei 






Regular an 
Transitive « 
Osei 

4) Action 
b) Bslping 
e) Unking 
Agreement In 



irregular 
nd intransitive 



ante and tense 

</ 
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2) Position in (as visual aid only) 

3) Degree of comparison 



f . Adverbs t 

1) Modifiers of adjective/ verbs, or other adverbs 

i 

Preposition: 

1) Relation 

2) Recognition 

h. Conjunction i 

1) Xiodei 

a) Coordinating b) Correlative 

2) Use: 

a) Connect words, phrases, and clauses 

b) Introduce subordinate clauses 

i. Interjection 
J. Phiaeer 

l) Kinds: 

| Prepositional 



c) Subordinating 



Adjective 



a 

b 

k. Clause t 

1) Kinds i 

a) Adjective 

2) Type: 

a) Dependent (subordinate 
8. To aaster the following rules of a 
t. Mechanics t 



<0 


Adverb 


«) 


Appositlve 


d) 


Participial 


i) 


Verb 


b) 


Adverb 


c) 


Noun 


b) 


Independent (sain) 







schanics and writing skills in written work: 



i) 



:i 



t>. 



Punctuation i 

Further paster? of uss of 

Mastery of quotation Marks, hyphens, and colons 
. / Spelling: 

a) Roots, prefixes, suffixes 
b i Void origin 

c l Recognition and correction of errors 
d) Syllabication 
Writing skills : 



I 



<o 



5) 



Writing complete sentences with verb and subject in igreeaent 
Writing paragraphs using topic sentence 
Correct usage of verbs: 

a) Principal parts of regular and irregular verbs 

b) Conjugation (six teases) 

Correct use of pronouns: 

a) Subject 

b) Object 

c) Possessive 

Correct use of modifiers: 

a) Adjective 

b) Adverb 

c) Correct pis cement 



Suggoted Activities 

1. Opposition (see lesson Bittern*): 

a« Short narrative paragraphs using own experiences: 

1} Introdr/rtion of topic sentence la paragraph building 
2' Variety 5a sentence structure 
3> Writing transitional sentences 
b. Utter writing review: 

1) friendly letters 
£) Business letters 
3) Social notes 
Written reports: 

X) Outlining 
2; taking notes 

Writing and revising 

Oorrect listing of source Material (avoid plagiarism) 

Urgnage sklllj: 

1) ReoogalUom and use of topic sentences in paragraphs 

2) Recognition and use of sentences according to kind and structure 
Creative Vritixgj 






o 

ERIC 



Dally journal • to give students the habit of writing deep sad personal 

thoughts 

Descriptive sketches 
Rsmtlvs sketches 
attractive sketch** 

Activities for saorlohaaat for superior group*: 

a) Short s to ry 

b) Bmm (feih&, cinqaaln, lyric, ballad) 
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level irara 



The matery of gramar t the topic sentence, paragraphs, and the outline at this level are 
taught through the writing of compositions- -expository, narrative, descriptive (people aid 
places), and friendly and business letters. 

It is at this level that the students sake nore detailed use of the library facilities by 
continued practice in the use of the card catalog. Reader's Guide, Facts on File, etc. 
through specific assignments. 



The continued encouragement of creative writing is reccenssended at thi?j level. 

A. Cfcjectives 

1. To identify, differeotiato, and write correct structural mechanics, correct usage of 
verba, nouns, pronouns, and modifiers in written corapoeitioa as studied through 
Level Bine: 



Description 


d. 


Letters (friendly and business) 


Expository 


e. 


Outlining 


Karra t ion 


f. 


Creative writing 



2# TO write and list a bibliography correctly so that borrowed material is completely 
recognised and documented 

3* To take legible notea which can be interpreted by the note taker 

i. To list unfamiliar and obsolete words found in reading rind writing experience* and to 
learn their etymology 



B. Suggested Activities 



o 
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1 . 



2 . 



3. 



t. 



5 . 



6 . 



Composition (see Lesson Patterns). 

a. Introduction to good notes and bibliography 

b. Further practice in use of library facilities for locating resource note rials, 
(use of Reader's Guide, etc.) 

c. Proofreal, edit, and revise compos it ions and reports 

d. Write short expository themes (emphasis on short, in-class themes) 

e. Practice In writing business letters, friendly letters, and social notes 

f. Practice in creativity by coeq>o«lng clnquain and Haiku and other types of verse 
Language skills: 

a. Recognition of sentences according to: 

1) Kind (declarative, imperative, Interrogative, exclamatory) 

2 j Structure (simple, compcund, complex, c unbound -ryr^lex) 

3) Topic sentences In paragraphs 

b. Recognition and use of related ideas in paragraphs 

c. Recognition and use of continuity of thought 

d. Recognition and is a of various kinds of clauses and phrases 

e. Recognition and use of verbals 

f • Recognition and use of varied sentence structure 

g. Recognition and use of spalling, graMatlcal and mechanical errors 
Oontenti 

a. Or— 1 ar (sea Lesson 1*1 tarns); 

1) Recognition of parts of speech 

2) Use of parts of epeeoh by using diagrams as visual aide 

3) Recognition of Onuses; 

a) fein clause: 

Function 

Introduction of by part of speech 

b) Subordinate clause: 

Function 

Introduction by vbat part of speech 

c) Kinds t 

Adjective 

Adverb 



Boon 

Recognition of phrases t 
a. Prepositional 
b« Phrases used as adjective 

c. Phrases used as adverbs 

d. Participial phrases ) 



e. 


Oerund phrases 


) Introduced as questions arise- -not to expect mastery 


f. 


Infinitive phrases 


) 


Bouse i 




a. 


KIM* 


c. Formation of plurals and poeseeslvee 


b. 


DM 


d. Casas of nouns 


Pronouns 1 




a. 


Declension 


c. Agreement of proooaa and antecedent 


b. 


OSes 


4. Case of pen anal and relative pronouns 






5*7 






V2 



7. Verbs : 

a, Agreement of subject and verb 

b. Correct parts. : 

1) Principal part* *0 Transitive and intr*n*itiv« 

2) Voice (active and passive 5 ) Inflection (conjugation) 

3) Teares 

c» Trouble wbj, e.g.; lie, lAy; sit, set; rise, raise 

8. Modifier* — Students 1 papers o*n serve a* model* 1 

a. He cognition of adjective* d. HispUced nodifiera 

b. Recognition of adverbs e. Prepositional purse es as modifiers 

c. D a n gl in g modifiers 
9- Organisation : 

a. Outlines 

b. Sequence 

c. Proofread, edit, correct 

10. Spelling 1 

a. Roots, prefixes, euffixee 

b. Word ’erlvation 

c. Source* (dictionary, thesaurus, itc.) 

11. Vocabulary; 

a. Spelling c. correct usage 

b. Meaning d. Source* available fcr homonyms, synonyms, 

antonyms 

12. Handwriting --insistence that handwriting be lrgible 



LEVEL TM 



Writing on Level Ten Is chiefly descriptive uf expository with sane guided experiences 
In the writing of dialogue, narration, and verse. Special aphasia is given to the study 
of the characteristics and development of each basic element in paragraph construction 
(topic sentence, details, transitional expressions, anl conclusion). Students learn to 
confine these elements in an organised, three-step writing procedure (preparation, writing of 
drafts, and revision)* Effective sentence style is studied in regard to word order and 
to varying sentence beginnings. Diagnostic and ssstery teats are cosfclned with programed 
material* to enable students to review and re -learn gramas t leal elements stalled at previous 
levels. Attention is also given to the levels of language (usage) and the ward choice (diction). 

A. Objectives 



1 . 



2 . 



To be able to vary sentence style in written work by using the f ollo/ing 1 

a. Word order 1 

1) Batumi (subject -verb) 

2) Inverted (verb -subject) 

3) Periodic (aost isgortant word or phrase placed at end) 

b. Sentence beginning 1 
1) Dependent clauses 
2 1 P hrases 



3,1 Single -word codifier* 

k\ Verbals 1 

5) Noun clauses 

To be able to organise end write 300-500 word paragraphs by caablulng the foUcving 
sequence of objectives; 

a. To write effective topic sentencee which include; 

1) Subject (limited in tamo of a ooe-paregraph development) 

2) Attitude (of writer toward subject) 

3 ) Restriction of subject sad attitude in teres of ties and place 

b. To Identify and write the two vain types of details; 

1) Specific 

2) Concrete 

c. To orpalis and write details by the following net hods; 

X) Sub-topics b. Elimination 

2) Oosgarleca $. Cfaronologioal order 

3) Oontrast 6 . Order of bgportanee 

d. 1 b use traseltionsl words and phrases ns cess ary for drrity end unity in e 



paragraph; 

s. To identify and write various types of peregrephs according to purposs; 
l) topes it ive 3) Descriptive 

t) Argwsitatlve \) toumtive 

f. To write effective concluding sentencee 



g. To develop am organised procedure Id writing a paragraph by using the following 

steps; 

1) Select a subject and determine purpose » 

2 ) Writ© a topic sentence limiting the subject in terns of time, place, attitude, 
and length of treatment (300-500 vords ) . 

3) List all pertinent details vhich relate to subject and attitude, 

U Organise and write details in outline fora* 

5 ) Vrlte concluding sentence* 

6) Write first draft of paragraph by vritlng details in sentence form and 

by using transitional words and expression* to achieve unity and coherence . 

'{) Proofread and revise first draft* 

8 j Write second draft according to adopted manuscript form* 

9) Bevies second draft as teacher** evaluation indicates. 

3. To be able to identify and use correctly all elements of gravmr and usage studied 
at previous levels by use oft 

a. Diagnostic tests 

b. Individual! I* 1 programed materials 

c. Mastery tests 

4. To improve diet lor in writing by differentiating word meanings: 

a. Denotation and connotation of individual words 

b. loanees of connotation* in words used as synonyms (e.g, , stout, plump, fat, thin, 
•11m, svelte, etc*) 

c. levels of usage: 

1) Standard: 

Formal 

Informal (slang, colloquialisms) 

2) Vonstartard 

B. Suggested Activities: 

1. Start expository papers (piogreetlng Term one to five paragraphs); 

a. Personal reaction to persons, places, and things 

b. Description of persona, places, and things 

c. Personality sketches (from Ufa or reading) 

d. An tob lographlet (to be given to oouaselore) 

e. Opinions supported by re es om s 

f. Kxplamatloo* of processes 

g. Utter* -'Social and business 

h. Critical reviews of books, movies, television progress, and aoeg lyrics 
2* ?tart crettlvs papers (depend lx* or time sad ablUiles of groups): 

a. Imaginary character she tehee 

b. Tars# (limericks, haiku* , cl penal n* , ballads ) 

c« Dialogue* written as "Skits * (oould be a group project and taped »r presented 
orally by students; 
d. Short, short stories 

3. Die of overhead projector and transparencies toe 

a* Introduce subject natter far writing aeslgwats 
b. Pres s e t examples of good art poor writing 
c« Study affective writing teohnlquac 

4 . She of mimsograpbed ooplss of students 1 writing for emsmtomtlon 

3. OSS of roeorded c remap ts about students’ writing on tape U> allow Individual students 
to listen to the evaluation by nee we of carp toast. 

6. CUe of student corns! three to evaluate t h e me s 

7 * USs of DOtebecka by students to record notes, spelling error*, vocabulary, etc. 

8. one of individual file folders to keep all written work of students 

9. DM of assay questions in unit, quarter, and remaster tests 

10 * Cs* of diagnostic and Mstery tests, art Individ nail ted pro gra m ed Mterlala to 
master all elements of grsir 'tod usage studied at previous levels. 



um vjna 

Vrltls^ 4 os oa this level *olloui definite steps of composition which encourage the Logical 
end critical thdskli* and writing pr o sea s : tasking art dlscusslngj plaxuing art orga n i si ng; 
writing tba first draft) proofreading, editing art evaluating {escorting to the purpose 
far vrlttM art to the anslgnmsnt); rewriting, art filing for future reference. Continued 
stress is placed on expository writing* ^ 

A. Objectives - ^ 




1 . To be able to vary sentence structure through tbs fire ct grammatical constructions 
etch asi 



a. Varied sentence lengths 

b. Subordination 

c. Phrases 




J / 


d , Ip positions 

e. Vord placement for cmphesla 






To be able to write paragraphs in 


which coherence is gained by t v j follovirg 


development of dntalls : 
a. Tixm 


c. 


Classification 


b. Spv.cc 


d. 


Definition 


To be able to identify and to use 


in written work the following grematlc &1 devices 


a. participles 


d. 


Agreement of subject and verb and pronoun 


b. Gerunds 




aiw5 antecedent 


c. Infinitives 


0. 


Birallelisa 



h, To be able to use the organ! istioo and development of the paragraph In writing papers 
of three to five paragraphs in which transitional devices add the three-point 
enumeration techniques are used i 

a. Introduction--! hear; sentence and three sub-topics 

b. Development of thrx k e sub -topics in individual paragraphs 

c. Conclusion 

5. To be able to write a precis or a susmaary of a literary work, such as a poem, short 
story, or essay, that is one- fourth to one -third the length of the original; that 
states the main idea first; that usee only the authors’ ideas; and that gives the 
supporting ideas the same cipher is they had in the original 

6. To be able to write longer papers based on the organisation and development in 
Objective 4 on such topics aat 

a. The study of American literature 

b. Individual reading 

c. Irdlvidual experiences or opinions 

7. For the above -average student to be able to use footnoting, quoting, and bibliographic 
form in an investigative, informative, or critical paper of no less than three pages 

8. Tor the above-average student to write a three to five paragraph critical paper based 
on a piece of literature which has been diacuated in class with regard to j 

a. £tyle b. Tone c. Ifceme d. Plot e. Character! tat Ion 




B. Suggested Activities: 

1. PrequiJnt expository pspers which demonstrate skill In handling thinking processes, 
techniques of rhetoric, and mechanics taught at former levels with refinement and 
Increiaed maturity 

2. Use of topics which relate to * 

a. Study of American Literature 
b « Individual reading 

c. Irdlvidual experiences or opinions 

3. Various types of writing experiences 1 

s. Rixagraphs shewing oause and affect relationships 

b. Several paragraphs of psrsuasioo in which a student supports his stand on nn Issue 
by Inductive or deductive reasoning 

e. Paragraphs of extended definition 

d. Paragraphs in answer to questions 00 any essay type of examination 

a. 8evera\ paragraphs explaining a proceaa in logiool or step-by-utep order 

f. Several paragraphs giving facts to support a generalisation 

g. Paragraphs analysing a brief piece of literature from standpoint of mood, style, 
or point of view 

h. Essays of personal opinion avoiding common fallacies of legic and reasoning 

I . Precis and swary writing based cm literary works 

J. leragrapbs of description pertaining to people, places, or things with appropriate 
or sanitation (spatial or analytical) 

k, Investigative paper as group or individual projects (recommended for superior groups 
*iy)i 

a. Subject limited sufficiently to pendt 1 roper handling by student 

b. Research sources carefully t elected *£d limited 

c. Borrowed materials correctly documented 

d. Bibliographies prepared according to standard methods 

5, Socio-drama as a stimulate? for writing pars teal opinions about oo mm oo problems 

6. Miscellaneous Activities: 

a. Irdlvidual conference* are essential) use fa* during free reeding period (could 
be scheduled 00s day each week depending on group). 

b. Use essay test to reinforce the techniques of logical ard critical thinking and 
writing. 

c. Assign a minima of 00s writing asslgnmert every two weeks. 

d. Allow • talents to share one another's writing by mimeographing s maples, both 
good and bad. 

s. Use ov er heed projector to shoe various aspects of the writing procees. 
f. Beep A file of s^ud sets' writing, 
g • Correct papers thraigh the use of a tape recorder. 

h. Use sables of good writing and of professional writing as models for students to 

.1 go 
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LEVEL TWELVE 



On this level the chief concern Is teaching students to realize that the unification of ideas 
and the means of expressing Ideas are equal and necessary parts of the thinking process. 
Practice in the thinking process evolves from reading and much expository writing of vhicb 
critical analyses are the moat lnqportant. Investigative reports based on library v:>rk, 
argumentative and persuasive themes may also he part of the writing program. 

Creative vtJ ting- -verse, one-act plays, short stories --may be a part of the over-all writing 
experience. 

A. Objectives 

1, To be able to write a critical essay- -an analytical theme which includes a value 
Judgment on a literary work --of five to eight paragraphs consisting cf: 

a. Introduction- -title, author, main points listed 

b. Support lng/developlng paragraphs {minimi* of three) 

c. Conclusion 

d. Transitions i 

1) Repetition of key idea 

2) Repetition 

3) Use of such transitional phrases as: similarly, however, furthermore, on 

the other hand, etc. 

e. Varied sentence lengths 

f. Parallelism 

g. Balanced sentences 

b. Complex sentence structure: 

1) Inverted order --reverse arrangement of sentence elements to achieve emphasis 

2) Elliptical- -economy of express ion j omission of tuparfluous elements 

3) Period ic-- cornier sentence in which principal clause ccmes last 

I. Words and phrases ?n emphatic position 

J. Formal word usage, diction, tone 

2. To be able to write each of the following types of expository themes consisting of 
one to five paragraphs: 

a. Analysis d. Deduction 

b. Definition e. Induction 



3. To be able to write a three to fire page informative paper in which there ia a 

mlnlmas of two to three quotations, five footnotes, and fire secondary sources, which 
will compose the bibliography 

V. To be able to use la writing or speaking in two or more ways one -half of the words 
found In either the vocabulary text for that particular group or the vocabulary 
section in the composition book 

B. Suggested Activities 

1. Of paramount Importance is the critical paper. Extensive development of the critical 
paper must he made on Level Twelve. Either short papers or longer ccqpoeitlons need 
to be assign*!. These papers mst analyte, and may come to a value Judgment of 

11 tarary • el act lor* and/or the themes unifying these selections. (See Lesson Plan on 
Critical Paper). 

2. Frequent short papers 4 n addition to several longer composition* (500-1000 words) based 
chiefly upon subjects related to study in literature which stress: 

a. Sentence rhetoric d. Predication 

b. Paragraph strucUro e. Subordination 

c. Planning and organising f. Combination of several sentence patterns 

3. Omvoeltlon* which are designed to demonstrate student ability to: 

a. Caspars and contrast 

b. Develop oaaual and logical relationships 

c. Use analogy, deduction, induction, and argumentation 

d. Definition and explanation 
a. Causa and affect 

k. Writing assignment* aimed at dereloplc^ personal style by esulatlon of models 

5. Botebooka kept by students: 

a. Individual errors In usage, spelling, etc. 

b. Instructions for written vork 

c. Proofreading sy*>ols to be used by both studcit and the teacher in critically 
analysing written assignment* 

d. Word lists '*nd etymological exercises 

a. CUBuUtlra notea o*t history of Itogltsh language 

f. Study s hurts ard duplicated supplementary literary selections 

g. Background reading notes: outline* sumeary.or other forms 

h. Study notes fro* films and films tripe viewed in class 
1 . Style sheet 

6. Btsay teats which wvquir* tbs critical rhetorical and logical tools at students 1 

disposal 



c. Process 



7- Short library paper*- -concerning author* and their vorks (depending on ability of 
group) --which necessitate: 

a. Halted subject 

b. Outline 

e. Hote cards 

d. Rough draft 

e. Primary and secondary sources 

f. Bibliography and footnotes 

g. Final manuscript form 

8* Creative writing planned or voluntary on students' part (ecsmensurate vith abilities 
and talent; of students)} 

a. Satire 

b. Poetry 

c. Dramatic adaptation of eelectione studied 
d* Diary and Journal 

e. Short story 

f. Allegory 

g. Parody 

9* Letters to colleges or training schools requesting Information; applying for admission 
or makirg appU cation 

10. ftpers providing opportunities to experiment vith factual and emotional treatment of 
the save topic 

11. ftper* which provide opportunities to experiment vith figures of speech such as an 
extended simile 

12. fa per* vhich provide opportunities for imitation of a particular writer’s style 

II 

II 

II 

II 

II 
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V7 



special areas of language arts 



The curriculum for specialited areas of Level* Seven, Eight, Nine 
Ten, Eleven, end Twelve has been deaigned with the following pur- 
pose* in mind: 

1. To extend and increaie students' cocxnand of the English 
language through concentrated and specialised study 

2* To explore posalble vocational and avocational opportunities 
and areaa of interest 

3. To introduce and study the language and culture of non-English- 
speaklng peoples 

4. To develop greater ability in reading akilla; namely vocabulary 
expansion, comprehension, and adjustment of rate to purpose of 
reading 

5. To enable students to express their own ideas in a more mature 
*nd artistic manner, particularly written expression 

6. To relate tha language skills to non-fiction writing, especially 
journalism, through practical experiences (yearbook and newspaper) 

7. To afford opportunities for dramatic expression and to develop a 
sense of responsibility, self-confidence, and polae in relation 
to those opportunities 

fl. To gain graater and more proficient apeaklng skills for the 
students' personal use 
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LEVEL SEVEN 



SPEECH 

Speech experiences at this level are to encourage youth In the use of their vocal skills, 
to reduce their fears, and to aid them in organizing and presenting their thoughts to others 
in a coherent fashion. Instruction and speaking experience at this level are especially 
valuable in preventing development of many inhibitions which creep into the older student or 
adult . 

The student at this level is introduced to three basic purposes of speech: to inform, 

ro persuade, and to entertain. 

The seventh grade student should be introduced to the basic concepts of speech and 
drama activities. 



A, Goals 

7. To aid student recitation In other classes 

8. To encourage student participation in 
extra-curricular activities 

9. To point out reed for speech skills 
In every day living 

10. To aid student in his social life 

11. To encourage development of "well- 
rounded' 1 personality 



6 . 

2. Tools of speech and word formation 

a. Stress listening and hearing 

b. Stress the following of 

Instructions 7. 

c. Establish correct use of voice 

d. Practices in word pronounciation 8. 

e. Appreciation of effective 9. 

communication 

3. Pantomime * to become accustomed to 
being in front of class 

4. Introduce concept of "giving 
information" 

a. Introductory speech (introduce 
self or classmate to group) 

b. Describe an object 

c. Describe a process 10. 

5. Mechanics 11. 

a. Explanation of basic steps in 
speech preparation 

1) Audience evaluation 

2) Research 

3) Organisation 

4) Rehearsal 

b . Methods of delivery 

c. Evaluation of other speeches 

C. Materlals/Recources 

1. Speaker's stand 5, 

2. Floor microphone 

3. Audio end video tape recording 
systems 

4. Recorded speeches 
(by profess lonals) 

7. 

8 . 

9. 

D. Evaluation 

1. Are students able to face an audience without visible fear? 

2. Are students able to improve their orsl communication through desirable visible signals? 

3. Are students able to cowunlctte or.ilty in a scanner which will hold the interest, and 

attention of their audiancal 

4. Hava students demonstrated ability to organise thought? 

5. Hava studente demonstrated creativity? 

6i Are students able to criticise each other constructively? 

7. Are students aware of the value of effective speech in their everyday living? 
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Visual elds 

a. Chalk and bulletin boards 

b. Movie and still projectors 

c. Overhead and opaque piojectors 

d. Picture*, maps, chsrts 
Tables and chalre 
Dramatic prop* 

Stage 

Library 



Effective use of visual aids 

a. Selection 

b. Preparation 

c. Usage 

Impromptu speaking - develops skill in 
"thinking on your feet" 

Storytelling 
Basic drama unit 

a. Brief history of drains 

b. Types of plays and acting style* 

c. Theatre terminology 

1) Stage and theatre areas 

2) Personnel in play production 

d. Student acting 

1) Scene* from plays (possibly original) 

2) Impromptu acting 
Effective use of the telephone 

Video tape and playback of atudent speeches 



1, To develop poise; 

2, To control body movement 

3. To control fear and stage fright 

4, Vo organise and present thought 
in a coherent manner 

5. To control voice 

6. To develop creativity and 
icoaginat ion 

8. Suggested Activities 

1. Introduce purpose of class 



LEVEL EIGHT 



\ : 



SPEECH 

Speech experiences at this level emphasize {^creased practice in the use of vocal ski Us 
learned in Level Seven to better control "stage fright" and more effectively express ideas 
c^aereotly. Mechanics are reviewed and improvement is sought. 

The student is given more experience in the basic speech types: to inform, to persuade, 

and to entertain. 1 

At this Level the student Is introduced to the concept of debate in ita various forms 
and the skills necessary to the successful development of a debate brief. 

A, Goals 



1. To Improve poise 

2. To develop sslf-conf ldenca when before a group 

3. To use voice more effectively 

hm To improve pronunciation and enunciation 

5. To improve organizational alcllla 

6. To encourage creativity and an individual approach to speeches 

7. To Aid student recitation in other classes 

8. Tf encourage jtudenl participation in extra-curricular and coamrunity activities 

9. To point out speech skills needed in various occupations 

10. To aid student in his social life 

11. To encourage development «£ 'Well-rounded" personality 

12. To learn and use the basic principles of parliamentary procedure 

£» Suggest Activities 



1 . 

2 . 



3. 



4 . 

5 . 



Introduce purpose of class 
Review aiechanica 

a. Steps in speech preparatlcn 

b. Methods of delivery 

c. Speech evaluation 
Discuss effective use of voire 
a. Volume 

b» Rate 
c# Infliction 

d. Projection 

Impromptu speaking - numerous experiences 
Basic debato unit 

i. Introduce "speech to convince" 
b» Introduce concept of dabat* 

. 1) Types and forma of dabate 

2) PraperatiOD of debate brief 

3) Use of logical arguments 
c» Present debate 



10 . 



11 . 



Broadcasting unit (optional) 

a. Introduce concept of broadcast 
speaking 

b. Discuss broadcasting background 

c. Record student "broadcasts" 
Speaking to entertain 
Concept of "persuasion" 

a. Sales talk 
b« Discussion of political 
(campaign) speeches 
Effective interviewing 

a. Interviews to gain main facta 

b. Job interviews 

Video tape and playback of student 
speeches 

Practice conducting business 
meeting using parliament procedure 



C. Materiel /Resources 



1. Speaker's stand 

2. Floor and tab la microphone 

3. Audio and video taps rscording systems 

4. Recorded speeches sad radio broadcasts 

5. Visual aids 

•« Chalk and bulletin boards 

b. Movis and aiill projectors 

c. Overhead and opaque projactora 

d. Picturaa, maps and charts 

6. Library 
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LEVEL TEN 



GENERAL SPEECH 



A. Goals 

1. To Instruct In the purpose of speech in a democracy 

2. To encoura^L! use of the body in effective oral communication 

3. To encourage the use of good diction 

4. To develop virderatanding of the organization and oral presentation of the speech 
to inform, persuade, and entertain 

5. To develop appreciation of good literature 

6. To widen general knowledge of literature 

7. To improve reading comprehension, vocabulary, and understanding 

8. To develop proficiency in projection of meaning through oral interpretation 

9. To develop an understanding of ths rules of order 

10r To provide oppor tunities to practice the rules of order 

11. To foster an understanding of the values of the rules of order in our society 

12. To Instruct in the values of public discussion and debate In democracy 

13. To encourage the use of effective organization for group problem solving 

14. To foster an understanding of organized argumentation 

15. To develop proficiency in extemporaneous speaking 

16. To encourage research into current national and international problems 

17. To encourage the critical evaluation of dramatic presentations seen on stag*, 
television, and the movies 

13. To instruct in the use of body and voice far better communication 

19. To provide practical situations In which students can act 

20. To develop poise 



8. Suggested Activities 

1. Public speaking: 

a. Introduction to speech.* 

1) What Is speech? 

2) Where does speech come from? 

3) Speech is democracy 

a) Leaders In democracy must be eife 

b) Speaking is important in competlt 



b. The use of the body 
1} Pantomime 
2) Gesture 

a) Natural gesture 

b) Posture 

c) Facial expression 



2. The speech to inform: 
s. Construction 

1) Content 

2) Organisation 

3) Fhraaeology 

4) Projections 

3. The speech to entertain: 

a. Construction 

b. The psychology of persuasion 

c. Elements of effective presentation 

C. Oral Interpretation of Literature 



tctive speakers 
Ive society 
c. The use of the ' r olce 

1) Diction 

a) Articulation 

b) Enunciation 

c) Pronunciation 

2) Volume 

3) Pitch 

4) Pate 

5) Quality 

b, Elements of effective presentation 

1) Purposeful 

2) Easily understood 

3) Free of mannerism* 

4) Elicit deslted response 



1. Introduction of oral interpretation : 

a. Uhat la oral Interpretation! 

b. Why study oral interprets! ion! 

c. What are some examples of oral interpretation heard in Ufa? 

2. Intrepretatlon of poetry: 3. Interpretation of prose: 
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a. 


Phrasing 


a. 


Phrasing 


b. 


Timing 


b. 


Timing 


c. 


Stress 


c. 


Stress 


d. Projection of meaning 
Parliamentary Procedure 


d. 


Projection of meaning 


1. Instruction in the rules of order: 


2. Practice of rule* of ordar: 


a. 


Hot Iona 


a. 


Mock meeting to plan an organisation 


b. 


Duties of officers 


b. 


Making of constitution and by- lavs 


c. 


Rules if order in democracy 


' 67 


Mock meeting on controversial laausi 



t 
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E, Public Discjsalon and Debate 



1. Public diacuesion: 

a. Typen of JUcussion 

1) The panel 

2) The aypnoaluoi 

3) The group discussion 

b. Orgentiatloa for effective 
discussion 

1) Duties of the leader 

2) IXitles of the meabers 

3) Organisation of diacuosion 
Ci Ihe discussion of current 

problems 

1) The open fovum panel on 
specific issues 

2) The group discussion of 
specific Issues 



?* Dramatics 



2. Debating: 

a. Introduction to debating 

1) The difference between discussion 
sr.d debate 

2) Debate and formulation of public 
opinion 

3) Debate in a democratic society 

b. The make-up oi a debate 

1) Teem members 

2) Proposition 

3) The brief 

4) The issues 

5) The direct clash 

6) Evidence 

7) The stock issues 
3) Refutation 

c. Toe debate speech 

1) Orgsn lection 

2) JXities of speakers 

3) Rebuttal 

d. The debate 

1) The selection of the proposition 

2) The resear*' for debate 

3) The card file 

4) The debate in practice 



1* In t roduc t ion todracJtlcs: 

a, Dramatics in our world 

1) Movies 

2) Television 

3) Stage 

4> Critical evaluation of 
dramatic production* 

b. History of drams 

1) Development of theatre 

2) Physical theatre 

3) D/aattlc literature 
Ci Types of drama 

1) Comedy 

2) Tragedy 
3} Farce 

4) Melodrama 

G. fete riels 



u. Acting 

1) Stage position 

2) Movement 

3) Voice 

i. Composition of the stage 

1) Grouping 

2) Properties 
3} Cortumee 

4) Lighting 

5) Xablesu ai^ pantomime 
f. Dramatic production 

1} Drama reading 

2) Duet acting 

3) One act play 



Tapes 

'arloua One and Threa Act Plays 
Films 

Filmstrips 

Brcnatein, THE PFOtfUNCIATIOW OF 
/MER1CAN ENGLISH 



fedde and ftrlgance, m HIV AMERICAN SPEECH 

Lee, Charlotte, ORAL INTER! AETATICN 

Parish, L.« READER AIXJCO 

Cosgrove , SCENES FOR THE STUDENT ACTOR 

Periodica la 

lacorda 




CURRICULUM ADDENDUM 
AMERICAN PRONUNCIATION - HCMETICS 
A* Goals (in addition to tbs goals for general speech) 

1. To instruct in the physiology of tbe speech mechanism 

2. To study tbs theory of acceptance pronunciation 

3. To acquaint students with tbs International Ffconstic /Uphebet 

4* To encourage critical svaluatlon by the atudanta of thsir ovn and othsr 
pronunciation patterns 

Si Actlvltiss 

. li Reproduction of * i! ’ 

' ' li Consonant* of tbs 1*F*A, 
b. Vomtla of tbs t.P, 1. 

2. Distribution of work /basts (ass d^rts»at chairman) 
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A. 



Goals 



level eleven 

DR/^tA - DRAMATICS 



2. 

3 . 

4* 

5, 

6 . 

7 . 



To aid In social development through, 

b.‘ P«tL!J n or ‘ l ceadln * ° f «*•*««• 

c * Acting 

To develop an appreciation of -...oetre art 
To develop an appreciation of Ucenture cf the 
To develop the imagination 
To develop empathy 

the student in uivi Vaj, , 

To^develo^" seJf -*“ u ™« befo^people 6 ’ 1 B ° re * ffeeUvel y ° n 

To develop enrichment of the voice 



theatre 



b. 



<C 



3) Pantomime (group) 

4 > Pentowi m (individual) 



5) Ktga«ine clippings 



3. Activities 

1. The theatre and stage unit; 

«. Coale of the theatre and atage unit 

1) To acquaint the stuient vlth areaa of ce staea 

s^ssses^-- 

ctiyitiea of theatre and stag* unit 
Discussion 

1) Demonstration 

f ° r fbeetre and atage unit 

Plitf ‘ n0del >tKi th “ tr * JUgrana 
O flat fora atage in clae.rooa 

ly'ZVUV thMtre snd «*« 

2) Library resources 

*• °! .tf*. unit 

2 > Haa the atudeat JluJId In Icq^iltlnl" W f*? t>le * r# * o£ th « *t*g«l 

3) Hae the etudent baoo.ee faplliar »itt, 5 t ^ e * tr# floor pianl 

, *) "a. the etudent b.c^ & liter Lf ft V ° f thMtt « ,U£fJ 

2. Hiteory of theatre unit: ,U,t le ,I,rl * *t»ge ■ov M) ent» 

a. Coal, of history of theatr. unit 

« s SEs £ S£ s 

«’ s 5a £ S » Sr3 : 3- ...... 

•• M.tory 

J> JUporc msklng 7 

Discuesion 

V ’ f ° r *he theatre hl.tory unit 

H "f?* 1 * !f Matorical .Uga. 

2) m«a and ftU atrip# 

Ci th ** tw unit 

y £: ::: ::s“ si;;;* «... ...... 

3 Si £ SS ~ g SH- 

Eighteenth Ceoturlesl ll#l< f feh * **«toretiot» and the 

8 £: z :^ n n ; **«*•- 

and thair coetribuMonJt ndin< thaatra history 

Oral reading of literature: 

'' fs*i* 0f th * 0Ml r Mdfi»* unit 

’ S.'ffig.'S r-T ■. ■ •; » *. ....... ... ..w... .... 

.. 2 ,E.!n ?2 £•“,* 

actwmil of the oral reeding unit 
17 Discuss Ion ' v ■ * = , , 

2) listening -od evaluating 
Ornl reading of diene 

i »- • j* n . ^ 



3} Demonstration 
*) lecture 



i. 



3) Have paper .« clipping. 



3. 
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d. 



2 ) Recording! of professional readers 
2) Library resources 



b. 



Materials for tht; oral reading unit 
1) Tape recorder 
Resources 

1) Acting editions of plays 
e. evaluation of the oral reading unit 

1) la the student acquainted with the dramatic form? 

2) Does the student have an understanding of stage j-peech? 

3) Ooea the student know which readings are belt? 

4. Acting unit: 

a. Goals of the acting unit 

1) To in -tease understanding of sta^e movec-eut 

2) To acquaint the student with his relationship to others c-n stage and 
lo the audience 

3) To. increase understanding of projection of character 

4) To acquaint the student with line memo* ication 

5) To acquaint the student with tempo and peeing in plays 

6) To acquaint the student with the use of nipple properties 
Activities for the acting unit 

1) Discussion 4) PantoiLtiae 

2) Demonstration 5) tfcjet acting and/or uhert 

3) Tableaux scene acting 

c. I late rials for the acting unit 

1) Two chairs and one table (prop furniture) 

2) Platform stage 

3) Floor spreads 

4 ) Assorted small properties (lamps , etc.) 

d, Re secure or for the acting unit 

1) Acting editions of plays 3) Theatrical^ movU and 

2) Library resources television productions 

e* Evaluation of the acting unit 

1) Have eti dents learned stage movement 1 

2) Has the student determined hla relationship to others on stags and 
to the audience? 

3) Has the student learned more about projection* of character? 

4) Has the student become acquainted with the teraa pacing and t<iopo 
and does he apply them? 

5) Did the student acc^rpliah line memorization? 

6) Did the student last a more about the use of stage properties? 

5. The play production unit: 

a. Goals o£ the plijr production unit 

1) To Increase understanding of movement on the stage 

2) To Inc rasas understanding of line memorization 

3) To Increase uoderrtaoding of use of stage properties 

4) To Increase understanding oi relationship to others on stage find 
to the audience 

5) To acquaint student with the ttital pity production process 

6) To l: :reeee unde ra lead log of stage speech 

7) To increase uadera Landing of tempo and peeing 

8) To increase understanding of projection of character 

9) To provide an experience ior students of all ability ranges to receive 
tha approval of their peers 

ictlvltiea of the play production unit 
1) Stage direction activities 
Hater: ala for v?ay production unit 

1) SU|a furniture 

2) Stega hand properties 

3) Sufficient copies of acting 
editions of assorted one^ct pleya 



b. 



c. 



2) Acting activities 



4) Taps recorder 

5) Simple make-up 
t> SUga lights 

7) Curtained atage (not available 
for classroom) 



2) Library resources 

3) Text book 



d. Resources for the play production unit 
1) Theatrical, movie end television 

Productions * " ♦ 

a. Evaluation of the pl*y production unit 

1) Do students understand movement on tha stage? 

2) Did the ttudent learn more about Hue memorisation? 

3) Did the student learn more about tha use of stags propart las? 

4) Did the student tarn hta relationship to other actors end to the audience! 

5) Did the student learn the total play production process? 

6) Did the student item more ebout atage speech? 

iy Did the student learn mors about tempo and pacing! 

8) Did tha student learn mots about projection of character! 

3) Did tba student achieve e meaningful experience before hla peers? 
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6. Co- cur r icular activities: 



T ^°K 8h ,^ S , eXPSrle ^ e 1(1 Jramatt ' a . the student may well develop an Interest 
which vlU lead to his participation In eo-currlculf- speech and dramatic 

!!' 5ff5 <••»«>»• *« all atLent. 8 "- f"T?ned 



to further implement the goals 'o this curriculum. 
C. Materials 



1. 


Tape recorder 


5. 


2. 


Films a<d film strips 


6. 


3. 


Curtai .eu stage 


7. 


4. 


Theatrical make-up 





D, Resources 



Stage lights 

Acting editions of one-act plays 
Stage furniture and properties 



2. Library resources 

2. Theatrical, movie, cn d television productions available 



LEVEL TWELVE 



DEBATg 



A, Goals 



1. 

2 . 

3. 

4 . 

5. 



To develop organizational .kill. for effective perauaelvc .peaking 
To develop use of sound argumentative techniques 
To <je\elp investigative skills for effective persuasive speaking 
To develop the use of evidence to establish proof of assertion 

of deuocracy* tter clti,en ‘ hl,J thlw e h *« «n4*. landing „f the tools 



B* Suggested Activities 



1. 



b. 



d. 



2 ♦ 



9 

ERIC 



The three point speech unit 
«. Co ala of the three point speech unit 
1) To review persuasive f.peaking 

?! devclo? organisational skills pre-requisite to debating 
fj To sequaint the student with thd use of evidence 
To review voice and diction 

5) To devtiop listening skills 

6) Io da- e lop criticsl Judgoenfc of speeches 
Activities c*f the three point speech unit 
l) Claes 'ecture ani dlscusaicn 

l! vUit f 4> The three point speech 

Tict on exerciaas S) Listening and ev.Lurting 

Haterlslt for tha three poiat speech unit 

1) Tape recorder 

3> vi,u#1 •'*<• {charts, graph., etc.; 

*. (valuation V * adl0 < tetavHlon and nevapaper tdlto.lal. 

S* 1 *!? # ltudent b ** n reviewed on persusiivs speaking? 

2) wit vs loped organise, ticnal skills sufficiently 
Ur an effsetiva thrae point speecht 

3) Does tha atudsat undsrstand the u te of. evidence! 

4) Bat the student bean reviewed on voice and diction? 
ll 5 h * #t “ 4#rt widereUod the value of listening? 

_ W** • spescii and criticize affectively? 

The public discussion t*oit 7 

e. Gcals of tha public dlsetiesfon unit 

T° *•*•}<* Wdsratsodiog of group problem solving 
* to distinguish between discussion debating 
3) To acquaint the atudant with panel discussion and tywpotlue. 

t\ Tft 22F*I? fc J tud#Qt wlth tH * Rational high school debate probl&n area 

5) To dsr^strats that two aides .*ut in every conlrcvsr tv 
Activities wf the piiblle discussion unit 
1) Class lecture s^d diseueslots 

i> (anal dlaiwaloo ' J) uatanlng niiuallcn 

Hats rials for tbs public c is cue si on unit 
i) Wscuaaioti tvs lust l on form for individual use 

rrysrsts.s :;r‘ m - M » -«'■«« 

1) Library resources 

2) NUBA debate Materials 3)|’idstbook 



o. 
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e. Evaluation 

1) Does the student understand that panel discussion arid group discussion 
are problem activities? 

2) Does the student understand the difference between discussion and 
debating In reaching decisions? 

3) Does the student understand the panel and the symposium? 

4) Docs the student know the national high school debate pollens area? 

3) Does the student understand that there are two si*.es to every question? 

3. The standard debate un'.t 

j. Goals of the standard debate unit 

1) To further develop organisational skills 

2) To acquaint the student with elementary debate form 

3) To further develop the use of evidence 

4) To acquaint the student wi'-.h strategy of argument 

b. Activicie* of the standard delate unit 

1) Lectures and discussion 2) Debating 
Materials for the standard debate unit 

1) NUEA materials 

2) Tape recorder 3) Evaluation forms for individual and group use 

d. Resources for the standard debate unit 

l) Libras/ resources 2) Text book 

e. Evaluation of the standard debate unit 

1) Has the student developed a more sophisticated organization than 
the three point speech? 

2) Is the student acquainted with elementary debate form? 

3) Does the student understand more *bout the ure of evidence? 

4) Does the student understand strategy as used In debate? 

4. The Parliamentary procedure and legislative debating unit 

a. Goals of the unit 

1) To develop competent use of the rule*, of order 

2) To further develop organizational skills 

3) To develop competency in extempore speaking and cross examination 

4) To acquaint the student with democratic law-making procedure 

b. Activities of the unit 

1) Lecture and clasi discussion 

2) Practice drill in pailUueatsry motions 

3) Parliamentary debating 

c. Materials for the unit 

1) Duplication materials for practice bills and minutes 

2) Speekera lectern and gavel 

d. Resource* for the unit 

1) Library resources 

2) Television, radio and newspaper editorial* 

e. Evaluation of the unit 

1) Has the atudtnt developed competency In the use of the iolei of order? 

2) Has the student further develcped hie otgcnlzational skills? 

't) Can the atudant apeak extemporaneously? 

4) Does the student understand cross examination? 

5) Deer the student better understand the law making procedure? 

5. Co-ctrricular activities 

Through his experience In debating , the student -aay veil develop an interest 
which will lead to Ms participation in co-cun jlur speech and dramatic 
activities* Such participation is desirable fo- all students so inclined 
to further implement the goele M this curriculum. 

6. The Logic unit 

• • Got La of the logic unit 

1) To teach t,ie relationship between meanlrg and symbols 

2) To know -:be basic thsorlss of communion ion 

3) To acquaint ths student with pattern* of reeeoning 

4) To distinguish between truth end validity 

b. Activities of the logic unit 

l) Lee tut as end discussion 2) Constructing syllogisms 

c. Mat aria la : - 

1) 'Ths Arc of Making Sense”, Lionel Ruby 

2) The Tolmla Model 

d. Resources for the unit 

1) Library 

2) Textbooks * 3) Handouts 

a. Rvclustlo rf the unit 

l). Res Lha atudant dsvs loped competency in tls use of logic? 

.?> Can ths student distinguish between truth sne validity? 

3) Can the student distinguish between symbols end meaning? 

' 4) r?es the student understand ths naad for logic In the decision 

asking procssst __ 

72 

56 IV 



